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REPORT FROM FOCUS GROUPS 
 

Organization: ABCD ( Asociatia Bucuresti pentru Copii Dislexici) 

Country: Romania 

Methods used: interview  

Participants (number, occupation, place of work, etc.): 

We conducted interviews with several people including: 

2 speech therapists  

1 support teacher specialized in SEN - public school  

1 support teacher specialized in SEN - private center  

1 official from education  

1 professor at the University  

1 teacher of public kindergarten English 

1 teacher from a private language learning center  

2 teachers of private tutoring in English  

5 English teachers from public schools  

 

1. What challenges do you encounter while teaching English to Dyslexic Children (DYSCHI)? 

 

The answers were quite different, depending on the knowledge of the specifics of dyslexia, but also on 
the 

typology of the children encountered in class or in therapy.  
A general note is that while working with DYSCHI a teacher may be confronted with problems 
concerning reading and writing competencies, carrying instructions or lack of self-confidence. 

Here some answers from different teachers, different experiences, different points of view. 

“English is not a strange thing to anybody in our days, especially to children, dyslexic or other. This is 

good thing, because they tend to recognize some words from early ages, due to the fact they are 

exposed to apps on tablets and smartphones. Which makes them receptive to listening. In class, games, 

songs, and riddles help them a lot. They easily assimilate basic structures of the language and vocabulary 

as well. Pronunciation is tough and needs practice, because dyslexic children tend to have difficulties in 

understanding words, as in decoding sounds no matter the language. So, exposing them to reading in 

turns, in the classroom is not helpful. English is a non-phonetic language which makes reading a 

challenge.” 

“I have worked with two dyslexic children lately. They seem to need more time than other pupils when 

dealing with reading exercises whereas at speaking activities they can fulfil tasks normally.” 

Time is also a common challenge, when referring to mainstream schools.  

1. What challenges do you encounter while teaching English to Dyslexic Children (DYSCHI)? 



 

  

“The overcrowded students classes represent a barrier in teaching dyslexics because I do not have the 

possibility to give enough time and attention to all the students, especially to DYSCHI.” 
“All teachers should have some knowledge of dyslexics and there should be a Whole-school involvement 
– not all the main teachers know what they must do for managing a diverse classroom.  
 There are not enough specialist/support teachers for helping DYSCHI.” 
“There are not many dyslexic students in my classes, and I try to integrate them as much as I can. The 
biggest challenge that I encounter is that I am not well enough prepared to deal with such cases. 
Not knowing how to deal with their problems, the fact that they are in too numerous classes, and it is 
difficult for the teacher to focus both on the Dyslexic child and on the rest of the class.” 
Honest answers of English teachers regarding the lack of training to work with such students can also 
be a prove of the necessity to bring projects like LEXIS in Romania.  

We even started a discussion with the representatives of FSLI regarding the future course for teachers 

eventually accredited inside their structures so that we can ensure a widespread to the direct 

beneficiaries, English teachers, and speech therapists, most of them part of this great federation. 

 

2. What resources (books/ materials/ websites/ applications, etc.) do you use to facilitate them the 

acquisition of the foreign language? 

 
Basically, there are a lot of resources that can be accessed for teaching English to all children. Some of 
these resources, especially the digital ones, are also friendly for dyslexics without being specifically 
dedicated to them.  
Very different answers show that there are no systematic resources and no training to use them, so 
everyone manages on their own.  
 
On the Internet there are also cognitive training resources or other forms of therapy, with instructions 
or tasks in English that are good to dyslexics and that can be used by therapists but there is no 
orientation towards this.  
 

“To facilitate their acquisition of the foreign language, I use different resources such as: 
- audio-video materials 
- Duolingo for foreign languages 
- https://www.twinkl.ro/resources.” 
“I use the same books and materials for all pupils and try to pay attention to ask the dyslexic children to 
read or speak after hearing other pupils’ answers.” 
“I mostly use books / materials / applications that involve listening and speaking because they need to 
be exposed to the foreign language as much as possible.” 
“I talk to the school counsellor, the support teacher, search information on the internet.” 

“I use Audiobooks, Text-to-Speech Apps, Recording Technology, to facilitate the DYSCHI the acquisition 
of the foreign language. (An Adapted Curriculum, a P.E.P or an E.I.P. are very important tools in 
teaching).” 
“Various worksheets from specialized websites, such as www.senteacher.org/ or 
www.twinkl.ro/search?q=dyslexia+worksheets and applications such as Dyslexia Quest or Dyslexia Gold 
are very helpful.  Also, the support of the school counsellor is helpful.” 
“Visual dictionaries were very helpful, posters (as in Course Hero, for literature) maps (as in National 
Geographic) and infographics which provides visual information, games and riddles.” 

“It is very difficult for a teacher to properly focus on a dyslexic pupil while having to concentrate on and 
appropriately manage the rest of the class.” 

https://www.twinkl.ro/resources
http://www.senteacher.org/
http://www.twinkl.ro/search?q=dyslexia+worksheets


 

  

“Audiobook or voice reader, but in the following way: after audiobook or voice reader the student to 
read too. NOT TO RELY ON VOICE READER and he will not read.  I mean in the audiobook the voice reads 
some of the text. A LITTLE. The child hears the sound and sees the shape of the word as he CAN see it. 
And he associates in his brain that form with that sound and with the translation into Romanian” 
“Games, they are all great, children like them, I do them with all of them, even if they are dyslexic mixed 
with others, there is no difference in understanding.” 
"Another good method is bionic writing. Stabilize the word.  Bionic writing is a SIMPLE and EFFECTIVE 
tool. The first letters, those that contain the basic information of the word, must be thickened to 
stabilize the word in front of the eyes, so the child knows what the word begins with and intuits it after 
the other letters. " 
https://bionic-reading.com/  

 

3. What opportunities do you have (and how often) to raise your qualifications as a SEN teacher? 

 

“I do not have frequent opportunities for qualification in working with dyslexic children.” 

“The school gives the teachers the opportunity to attend different courses every year. I have already 
attended and intend to take part in courses held both in Romania and in schools or specific suppliers of 
courses in other European countries.” 
“There are some courses in Romania that a teacher can attend and raise his/her qualifications as a SEN 
teacher, but I don’t consider myself qualified for that. I took part in a few courses, and I also plan to take 
part in some in the future. There is at least one such course every school year.” 
“None” 
“There are not many opportunities to raise my qualification as a SEN teacher given by the Government. 
I usually take training courses paid from own funds.” 
“None” 
 

4. What kind of materials/ resources help your dyslexic students develop or raise their language 

skills most and which linguistic skills can they develop mainly (thanks to the proposed resources/ 

solutions)? [to choose from: writing/ reading/ speaking/ listening] 

 

Most of them have included these answers in the details given about the resources used and have even 
given concrete examples, which means that they feel the need and that they would like to have as many 
resources as possible to work.  
Audio-video materials are the most useful for developing the language skills of dyslexic students. The 
language skills that can be developed mainly are those of listening and speaking. 
Speaking and listening are considered the most important but writing also plays an important part. 
“Definitely those involving listening and speaking, no matter the grade.” 
“I normally use schoolbooks and Activity books along with educational sites. I try to improve their 
Reading and writing abilities.” 
 For younger learners, multi-sensory learning is very important. 
“I believe that materials involving multi-sensory learning are the best to use when working with DYSCHI, 
as it is very helpful for them to get to use a multitude of senses. Also, resources that involve listening 

Basically, in Romania we have teachers qualified as an English teacher and teachers qualified as speech 
therapists or support teachers for students with SEN. But we do not have English teachers qualified to 
teach English to students with SEN.  There are many possibilities to raise ones qualification as a SEN 
teacher but not for English. Again, it is the personal option and experience of everyone if they have 
encountered or meet such cases and are looking for punctual solutions.  



 

  

and speaking are very helpful, as they are the best way to expose children with dyslexia to a foreign 
language.” 

Some examples of resources: ixl.com, using flashcards, using colour to code grammar, using multi-

sensory learning to remember vocabulary, using Quizlet to memorise words, etc 

 

5. What are enabling factors which determine the success of a dyslexic child in foreign language 

acquisition?  

 

Most participants emphasize the emotional factor and the teaching qualities of the teacher.  

“In my opinion there are at least four factors which determine the success of a dyslexic child in foreign 
language acquisition: 

1. The skills of the teacher in working with him, 
2. The working methods used by the teacher, 

              3.  Subject adapted,              
              4. Using the student's creativity.” 
“Self-confidence and the ability to understand that they are special in a good way are the most 
important ones. They can achieve both with the help of their teachers, colleagues, and school 
councillor.” 
“Awareness and self-awareness, constant effort from teachers / parents / the dyslexic child, setting 
goals and achieving them.” 
“Perseverance, emotional coping strategies, goal setting, self-awareness, proactivity” 
“When working with a dyslexic child, the teacher needs to do his/her best to develop the child's self-
confidence. In this respect, the help of the school counsellor is very valuable.” 

 
“The enabling factors of dyslexic children are good verbal skills, often good at using technology.” 

“From my point of view, if not spoken by one of the family members, as native speaker, the first thing 

is for him to like the language he is studying, to want to learn that language. The kid needs a motive.” 

 

6. What lacks in the national education system (in the context of special educational needs/ learning 

difficulties) to optimize and make teaching English to DYSCHI more effective/efficient?  

“In our country, the teaching of the English language could be optimized in the national education 
system if there would be: 
-courses for the training of teachers who teach English at Dyschi, 

- adapted materials, 

 teaching-learning-assessment guide adapted for Dyschi.”  

Almost general necessity of courses and training. 

“The small number of supporting teachers, the small number of school councillors, the lack of specific 
tools / ways of national evaluation for children with special educational needs.” 

“I think the national education system lacks enough qualified teachers.” 

“The lack of specialised teachers for this segment is, in my opinion, the national education system's 
major down point.” 

“Financial resources for in-school support for children with SEN (adaptation of the school infrastructure 
and cooperation with external professionals). 

- 



 

  

Adequate teacher education and training (equipping English teachers with skills and knowledge to teach 

in a diverse classroom).” 

 

7. To what extant does the tight cooperation with parents of dyslexic children help them assimilate 

the language knowledge faster? 

 

“Parents are the ones who ensure continuous learning. or that's what he should do. a few words today, 

in two days... Not just homework, before class. Or, as in most situations, the parents find out which 
language the child likes the most and pay for a home teacher. “ 
 
“Cooperation with parents of dyslexic children is of utmost importance in order to help hem assimilate 
any information faster.” 
 
“The communication between teachers and parents is extremely important and can help the teachers 
understand better the specific needs of each dyslexic child and help the parents be able to support 
children while doing their assessments.” 
 
“The close cooperation between parents and children helps them to be motivated and to make efforts 
despite the difficulties encountered.” 
 
„To the highest extent possible. Progress can only be attained via cooperation between parents and 
school.” 
 

8. Additional comments: 

Accomplishing this task was not so easy. 

In Romania, as an association specialized in the topic of dyslexia, we have many contacts with several 

professional groups from the following categories: 

- teachers of all specialties, both in primary and secondary education, high school and at 

university level 

- specialists in charge of clinical evaluation, psycho-pedagogical and intervention in the case of 

dyslexic students. 

The truth is that in both categories there is a great lack of knowledge of the situation of the dyslexic in 

relation to the school tasks of learning foreign languages, especially English. 

The Romanian system of mass education introduces the study of foreign languages since the first 

primary grade.  

It is preferred English. 

At the beginning of gymnasium, the first foreign language started (English) is continued and the second 

foreign language (French, German, Spanish, Italian) is introduced. 

Great agreement on cooperation with parents.  

“The tight cooperation with parents of dyslexic children is essential in helping them assimilate the 
language knowledge faster. The communication Teacher-Parents-Specialist is very important. Parents 
provide additional support to their children in the learning process.” 



 

  

The school curriculum is usually very complicated and puts the greatest emphasis on notions of 

grammar, the lexicon is often considered to be already purchased since the preschool phases. 

It is true that many children, whether they are dyslexic or not, are exposed from childhood to contact 

with the English language, the Romanians' appetite for technology (based mostly on programs, games, 

movies, etc. in English) being extremely high. 

Practically every house in Romania, regardless of social status, has electronic devices and the family, 

regardless of the degree of tuition, already has some basis in understanding a minimum of words in 

English. 

There is also a predisposition of the Romanians for learning foreign languages.  

It is known that many Romanians live and work in other countries and learn the local language extremely 

quickly. 

School learning in Romania, however, has other requirements, some exaggeratedly academic, others 

insufficient to acquire the necessary skills to obtain qualifications according to CEFR in higher categories, 

type B or C.  

There is even a request exposed by Romania to the European Commission not to introduce the 

obligation of certification at levels B1, B2 or above at the end of the high school cycle, because, despite 

the general good knowledge of foreign languages at the level of the society, the structured learning 

necessary for CEFR qualifications is not enough in the mainstream school.  

As for dyslexic students, their situation is again special in Romania. 

Many of them, coming from families with a good academic base (they are the first families who realize 

that their children have a problem, compared to those with a poorer training and who are more tempted 

to consider that the child has a deficiency or does not want to learn, rather than to seek to investigate 

the cause of learning problems) appeal from the beginning to private systems. 

There are in every larger city a significant number of private kindergartens with English language of 

instruction, where, in smaller groups and with modern methods, English teachers form a good lexical 

basis for all of children. 

Among them there are often dyslexics undetected, and teachers can observe at most some different 

rhythms of acquisition, problems with rhymes, possibly at the pronunciation of words, attention 

problems, etc., but which, in the absence of a diagnosis, consider them natural and act with pedagogical 

means as attractive and modern as possible. 

There are many resources in English in bookstores (books, audiobooks, videos, etc.), the same on the 

Internet in Romanian sites dedicated to the study of English, but also access to sites in other countries. 

None of the resources are dedicated to dyslexia, but they are very attractive and friendly and can also 

be accessed by dyslexics. 

Exposure to English since kindergarten creates an important basis for starting school acquisitions.  

In the first years of school, the learning of Romanian relies heavily on reading and writing, the tasks are 

quite complex (dictations, long and complicated texts, classical literature with many archaisms, with 

metaphorical expressions difficult to understand, notions of language theory more than elementary 

grammar, later also literary theory, etc.). Then serious problems arise, and the parents ask for the 

evaluation of the child who remains behind the class in reading and writing.  



 

  

In the system there are specialists in recovery, speech therapists, who take over the children and 

intervene on the main axes of reading and writing difficulties. This type of intervention is addressed 

punctually to acquisitions in Romanian, not in English. There is also a cognitive or psychomotor training 

type intervention made also by speech therapists, but the number of these specialists is totally 

insufficient and barely copes with children who manifest difficulties in Romanian. 

That's why we don't have any therapists who have experience in working with dyslexics in English. 

Although in Romania we have many kindergartens and private schools taught in English, or classes with 

intensive teaching in English in public schools, even their Romanian students who study English do not 

have punctual intervention because they do not have specialized therapists for this purpose. 

It is usually because in such schools or classes go more well-equipped children for foreign languages, so 

there is no experience of intervention or school adaptation. 

Even Cambridge schools have only recently introduced departments for Special Educational Needs, but 

it is still preferable to accept students without special requirements.  

However, despite these great deficiencies in our education system and the proven fact that dyslexics in 

principle must have great difficulties in acquiring an opaque language such as English, related to the 

transparency of the Romanian language, many children still manage to keep up with their peers in 

English, then in Romanian.  

It can also be explained by the inhibitions developed by dyslexics in Romanian classes, where it begins 

in force and with very high claims, they fail to be like their colleagues and even end up refusing the tasks. 

But when they study the foreign language, except for severe cases of phonological problems, even 

children who later turn out to be dyslexic have a better attitude and assimilate more easily, with greater 

pleasure and without fear of making mistakes. They do better orally than written and later develop 

problems with grammar, spelling, but are not immediately corrected by colleagues, the opacity of 

English by comparison with Romanian creating problems for all children, even non dyslexics.  

Here is added another aspect probably specific to Romania. 

For reasons related to the school system in general, for a very long time (decades already) it is customary 

for ALL students who can pay for these services to receive extra private tutoring, even if they are in 

public schools. 

These meditations usually focus on the national exam subjects (Romanian and mathematics) and on 

English. 

English tutoring takes place at least at the level of 2 hours or even 2 sessions of 2 hours per week, most 

frequently with a dedicated teacher, that is a one to one tutoring, sometimes in private foreign language 

centers, or in public centers (children's palaces left as a structure from the communist period, but useful 

especially to children without material possibilities and sometimes very well equipped with adequate 

staff). 

In these conditions, our research within a focus group has encountered many negative responses, there 

are very few teachers who admit that they have ever had a dyslexic student (in mass school, other than 

in private meditations) and possibly to relate lived experiences with this type of students. 

In personal interviews conducted most of the time by phone or on whatsapp I investigated this issue, 

and the conclusion is that most English teachers had other explanations for some problems encountered 

with different children, but they did not realize that it may have been a dyslexia.  Basically, when many 



 

  

parents solve in private the problem of the foreign language, the teachers at the school are not aware 

of the special situation of these children, considering that they do not have dyslexics in class. 

We also have dramatic cases, with children who effectively correspond to the profile of severely affected 

dyslexic totally opaque to foreign languages, in which we tried to contact the class teacher punctually 

through parents and unfortunately there was absolutely no interest either to take part in the focus 

group, nor to participate later in a training course,  there is already a negative experience in class and in 

reality with the child's family. 

There is another problem related to the very large number of students in classes, far beyond the legal 

limits (over 30-35), given the chronic lack of investments in school infrastructure and the ever-

decreasing number of teaching staff in the system.  

The legislative reforms in Romania were not successful, the experiments according to foreign models 

being most often resulting in failure.  

In this context, we have been collaborating for years with the largest federation of education trade 

unions (FSLI) and through its environment we have always been able to bring the information about the 

dyslexia to the target groups, teachers, educators, specialists. 

This is something we have in mind with this project, and we want to bring our expertise in the field of 

dyslexia along with Lexis project solutions through which to open this topic for the Romanian school.  

Even if we presented a positive picture of the degree of knowledge of the English language at the level 

of society in general, it is obvious that it would be necessary to shift the focus to the mainstream school, 

so that the management of the study of English and the related costs no longer fall exclusively on the 

family, this limiting the access of children from less favored categories. 

And it is obvious that dyslexics exist everywhere, in every school and in every class, as they exist in all 

social environments, regardless of their material status. 

However, we managed to reach some conclusions based mainly on the general knowledge of the 

difficulties encountered by the dyslexic students and on the ways of school adaptation.  

 

 



 

 


