
 

 

Focus Group 
Report 

Greece 

LEXIS: SUPPORTING ENGLISH LANGUAGE TEACHERS TO UPGRADE  
TEACHING AND LEARNING OF CHILDREN WITH DYSLEXIA  

THROUGH THE INTEGRATION OF EMERGING TECHNOLOGIES  
AND THE ACQUSITION OF DIGITAL SKILLS 

Project number:  2021-2-PL01-KA220-SCH-000048985 

This project has been co-funded with support from the European Commission.  
This communication reflects the views only of the author, and the Commission cannot  

be held responsible for any use which may be made of the information contained therein. 

This document may be copied, reproduced or modified according to the above rules.  
In addition, an acknowledgement of the authors of the document and all applicable  

portions of the copyright notice must be clearly referenced.  
All rights reserved. © Copyright 2022 Lexis 

Prepared by: 



 

  
This project has been funded with support from the European Commission. This communication 

reflects the views only of the author, and the Commission cannot be held responsible for any use which 

may be made of the information contained therein.  Project no. 2021-2-PL01-KA220-SCH-000048985 

CONTEXT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Grant agreement 2021-2-PL01-KA220-SCH-000048985 

Programme  Erasmus+ 

Action Cooperation partnerships in school education 

Project acronym LEXIS 

Project title Supporting English Language Teachers ToUpgrade Teaching 

AndLearning Of ChildrenWith Dyslexia Through The Integration 

OfEmerging Technologies And The AcquisitionOf Digital Skills 

Project starting date 02/05/2022 

Project duration  30 months 

Project end date  02/11/2024 



 

  
This project has been funded with support from the European Commission. This communication 

reflects the views only of the author, and the Commission cannot be held responsible for any use which 

may be made of the information contained therein.  Project no. 2021-2-PL01-KA220-SCH-000048985 

PROJECT CONSORTIUM 

P1 - 
Coordinator 

PL SPOLECZNA AKADEMIA NAUK (SAN) 

 

P2 GR 
3rd Regional Centre for the Design of Education 
in Primary and Secondary Schools in Northern 

Greece 

 

P3 CZ PELICAN 
 

P4 CY A & A Emphasys Interactive Solutions Ltd 

 

P5 PL Lingua Consulting 

 

P6 GR ASSERTEDKNOWLEDGEOMORRYTHMOSETAIREIA 

 

P7 RO ASOCIATIABUCURESTIPENTRU COPIIDISLEXICI 

 

   



 

  
This project has been funded with support from the European Commission. This communication 

reflects the views only of the author, and the Commission cannot be held responsible for any use which 

may be made of the information contained therein.  Project no. 2021-2-PL01-KA220-SCH-000048985 

Table of contents 
REPORT FROM FOCUS GROUPS ............................................................................................................... 5 

 

 

  

 

 

 

 

 

 

 

 

 

 

  



 

  
This project has been funded with support from the European Commission. This communication 

reflects the views only of the author, and the Commission cannot be held responsible for any use which 

may be made of the information contained therein.  Project no. 2021-2-PL01-KA220-SCH-000048985 

 

REPORT FROM FOCUS GROUPS 
 

 

Organization: 3rd RCDP 

Country: Greece 

 

Methods used: focus group  

The method we used it was focus group interview.  

Participants (number, occupation, place of work, etc.): 

There were 8 interviewees and one person acted as an interviewer, another person as a consolidator 

and the third one as a technician who recorded the meeting. 

The interviewees were English Language teachers at public schools. 

Argiro Kremmyda holds an MA in teaching English, she has been a teacher of English for the last 17 years 

in the public Thessaloniki primary school. 

Afroditi Lakinakou, holds  an MA degree. She has been teaching English in the public sector for the last 

20 years. Her position in at Stenimaxos primary school 

Elena Vragiorgou worked in in the secondary education and in primary education, and for the last two 

years has been also working in kindergartens at Xanthi primary schools. 

Afroditi Bareka has been teaching English for the past 20 years, starting in private schools, and then in 

public schools, and she is a teacher in the 8th Katerini Primary School. 

Maria Gortsou has 22 year teaching experience, first in the private sector and afterwards, in the public 

9 Katerini school.  

Voctoria Pavlidou, has been teaching English for 30 years in primary schools, and in kindergarten for 

one year in Veroia primary scool. 

Glykeria Kylikli holds an MA in School Psychology and she has a 25 year teaching experience in secondary 

and primary education. She is a teacher at 2nd Primary Efkarpia School. 

Kyriaki Efraimidou has a long teaching experience at primary and Secondary education in Thessaloniki 

schools. 

 

 

1. What challenges do you encounter while teaching English to DYSlexic CHIldren (DYSCHI)? 

The teachers mentioned one of the challenges might be twofold 1) teaching the dyslexic child per se 2) 

teaching the whole of the clas 

As far as the dyslexic child is concerned they mentioned: 
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- organization problems (they mix up everything, they don't have everything in order, it takes time for 

them to sit down to get their books out, to be ready to listen to what we say.) 

- short memory difficulties (they can't retain the information) 

- spelling problems 

- vocabulary problems 

-reading problems 

- comprehension problems (great difficulty in figuring out what they are asked to do by reading the 

instructions of the task, which sometimes are rather complicated for them. They need clear  instructions 

and a certain routine 

- difficulties in understanding written texts. They cannot give a summary of a simple plot of that they 

read. They need to have the information broken down in a little bit. 

-letter identification problems and need a multi-sensory lesson 

- difficulties in phonetics in phonology  

-There is a delay in speaking. 

- They need more time to complete the tasks.  

- They get tired very quickly.  

-They have low self-esteem.  

-they get demotivated because they expect a grade. They expect their work to be graded and if they 

compare their grade to the rest of the class, they feel that their work is not the same value of the same 

quality. And this is why it is the motivation at its best. Let me say this, why did why don't I make this nice 

writing that the rest of the class does? It's self judgment. 

The more challenging, though, is the fact that the rest of the children are not patient with those children. 

And they push them to hurry. It takes them more time to do a task on the alphabet, for example, match 

the capital with the small letter and all the rest of the children do it really quickly. And they don't have 

any patience with those children that I think is more challenging than the child itself and the difficulties. 

 

 

2. What resources (books/ materials/ websites/ applications, etc.) do you use to facilitate them the 

acquisition of the foreign language? 

All the English language teachers mentioned that the material on the school curriculum is, for the 

average student, and not for children with learning disabilities. The early years, the first three grades 

are easier. In the fourth, fifth and sixth grade, things are getting very difficult because we start with the 

grammar rules, bigger texts writing it is very difficult.  

 

For the 1,2,3 Grades teachers suggest: 

- British Council’s site 
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- project based learning using digital tools 

 -drama plays and scenarios 

- interactive worksheets 

- live worksheets  

- The word wall games 

-flashcards in the early years  

-visual materials and mind maps 

-multi-sensory learning 

- digital dictionary, with loudspeaker for pronunciation, listening and speaking 

- puppets  

-storytelling,  

-the written task should be easier for them to find the answers for example I give options, choices so 

that they can answer easier. 

For the 4,5,6 Grades teachers suggest: 

- group work, I tried to put them in groups, so that when they are supposed to write something, maybe 

they have talents in artistic, artistic talents. That's how I tried to group them together so that they 

actually feel that they contributed to the project. 

-post it. In terms of grammar, which is very difficult for them, and they cannot cope with very effectively. 

I usually have small, short tables made myself and we stick them in their notebooks so they can they 

follow symbols, rules, with examples and so that they can study them afterwards, not having a grammar 

book, but in a very short and simple version 

- use songs and lyrics 

- a flipbook 

- -digital interactive books like Photodendro 

- mobile phones and WhatsApp, , Viber  

 

3. What opportunities do you have (and how often) to raise your qualifications as a SEN teacher? 

The interviewees mentioned that there are not many opportunities for them to raise their qualifications 

without payment. The only free of charge seminars are:  

-Seminars offered and organized by school consultants and school coordinators. 

-Moocs  of  eTwinning.  

-in service teacher training courses organized by Institution of Educational Policy and Ministry of 

Education are free 
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There are other courses at a master or diploma level that charge you: 

-There is a postgraduate degree in teaching children with learning disabilities in the National University 

of Athens.  

-There are some 400 hour university seminars in the Open University, the EKPA University but they have 

fees  

-Dyslexia and learning disabilities are part of  bachelor’s or master's degree.  

There are some opportunities, but most of them need some fees and they are not open to English 

language teachers. 

-Seminars about learning difficulties, allocate a part of them for dyslexia, but  there are also have 

dysgraphia, dyscalculia. They are not clear about different types of learning difficulties. 

 

 

4. What kind of materials/ resources help your dyslexic students develop or raise their language 

skills most and which linguistic skills can they develop mainly (thanks to the proposed resources/ 

solutions)? [to choose from: writing/ reading/ speaking/ listening] 

 

-I've tried to use dramatization, theatrical skills scripts, from common myths, and to give roles to every 

child in the class. And I've noticed that there's likely dyslexic children adapt very quickly to this process.  

-They like to sing,  

- Activities on their computer and produce a piece of writing just on their computer, and this is a way to 

avoid all that extra stress.  

- you allocate more time for them to finish any given task,  

- multi-sensory learning, like flashcards, puppets, storytelling, audio books, body movements,  

-the apps the computer can hear them.  

- flashcards 

- Audio books 

- They cover their page, the whole page and they reveal a line by line the text and they read it.  

-paired reading   

-different colours and different fonts for different letters   

- use of highlighting pens 

- Short term memory techniques eg. some rules that make us remember things.  

-if we create a safe environment, a safe place where they can express themselves, they gain, they're 

motivated to, to participate, and learn effectively, 
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5. What are enabling factors which determine the success of a dyslexic child in foreign language 

acquisition?  

-The first and foremost factor, is the psychological factor. These children need to feel confident; we 

need to boost their self-confidence to make them feel able to succeed. That they are not secluded. They 

are not and something different from the other children. We need to focus on their strengths. And we 

need to tell them that they can that they are good.  

-A major factor is the teachers’ techniques, We need to enrich the traditional teaching methods that we 

have been using for the instruction of reading and writing mostly with new appropriate techniques that 

are more challenging and more effective for children with learning difficulties. 

-The parents’ acceptance. Because I have the feeling that very often, the parents create a very big 

problem, in a sense of, they don't believe in what their children can do. And somehow the, the children 

get this feeling out of them. And then they reach a point where they do not expect from themselves to 

make it, but they can do it. The parents must be educated more, they need to learn what this is they 

need to learn how to live with this situation and do their best. 

-We as teachers give more time to a dyslexic child, but we teach other students that they also need to 

accept this situation as well. 

 -Personalized learning would be the best. Like in Greek language, one to one, one to one, and not one 

size fits all, but the curriculum should be based on the needs of each individual student.  

-A total change of the school culture. A differentiating method of learning. He or she needs to have his 

own learning strategies. The teacher needs to adapt.  

-less students in the classroom. When you come to a class of 25, you cannot actually do many things.  

-Teachers’ emancipation and creation of a professional community of practice. Sometimes, I feel that 

I've been alone. And I guess that my colleagues will have felt the same that we were alone in our day 

where to search for materials to improvise materials, to talk with parents.  

 

 

6. What lacks in the national education system (in the context of special educational needs/ learning 

difficulties) to optimize and make teaching English to DYSCHI more effective/efficient?  

 

-Dyslexic children want one to one individualized teaching and specialized English language 

teachers.  

- more hours of English language in the curriculum at least one hour per day   

 

-less students in the classroom.  

-specific practical education so that we can cope with students’ needs. 

- not mixed ability classes based on age. Maybe they should reconsider it, reconsider having levels of 

English knowledge in primary school.  

-School psychologists to cope with the different psychological difficulties, or boost self-esteem because 

as we know, there are levels of dyslexia. So, we can't cope with all of these children. We can cope with 

easier, cases, but there are some difficulties. 
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- specialized personalized teaching at Integration units  

- Each teacher should have each own classroom and the students could change classrooms instead of 

having teachers change classrooms. I could have my material with me all the time and teach more 

effectively. 

 

7. To what extant does the tight cooperation with parents of dyslexic children help them assimilate 

the language knowledge faster? 

Home school cooperation.Working with parents is a prerequisite for any successful result. Still parents, 

from my experience, still parents are reluctant to come to the English teacher because they feel that 

we don't that we lack knowledge, or that it's not that important, as you said before, for the private 

tutoring, they don't feel that they should cooperate with us. Although we try to tell them that we can 

indeed help their child. They feel that we come second best. We definitely need this cooperation.  

Cooperation of professionals. If the student have some private teachers that help them in the afternoon, 

that kind of teachers may cooperate with their schoolteachers as well.  

8. Additional comments: 

Nothing 



 

 


