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REPORT FROM FOCUS GROUPS 
 

Organization: PELICAN 

Country: Czech Republic 

Methods used: interview / focus group  

Participants (number, occupation, place of work, etc.): 

The event of “focus groups” was divided into three sessions. Two of those have been held face to face 

at PELICAN in the city centre of Brno, both of them on Monday 19th September. The last session was 

online on Tuesday 20th September through the zoom call and was conducted as interview. 

Participants: 5 language teachers of Brno Labyrinth school, the director of Labyrinth school, the 

Labyrinth school deputy, 5 freelance teacher interested in the topic/project with experience in teaching 

pupils with SEN, 2 teaching assistants, 1 student of social psychology.  

Total amount of participants: 15 

 

1. What challenges do you encounter while teaching English to Dyslexic Children (DYSCHI)? 

Speech: Disinclination to read negatively affects the range of vocabulary. The problem here is slow 

recall of concepts, insufficiently developed language sense and articulation difficulties. For example, 

a student learns example questions but cannot use them. If he has to say ‘we are working’ in English, 

he cannot quickly recall the corresponding pronoun.  

Phonemic hearing: A deficit in the development of phonemic hearing causes the pupil to be unable 

to master the phonetic structure of words, hear and distinguish sounds. Pupils are then unable to 

determine whether the teacher says old-older or other similar words. These difficulties prevent 

them from learning to read and write.  

Visual perception: The pupils swap and rearranges syllables and letters. Needs more time to 

distinguish parts of words (suffixes).  

Right left and spatial orientation adversely affects orientation in the text in a textbook or notebook, 

but also in a school building, etc. 

Memory, especially short-term and working memory, inhibits the repetition and memorization of 

new words and grammar. 

Automation begins only after a disproportionately long period of time during which the curriculum 

is repeated. Teachers (and parents) report that everything needs to be repeated all the time and 

for example after the summer holidays they start again anyway. 

Concentration of attention: The child concentrates for a short time, it takes him a long time to start 

working. Pupils are very sensitive to disturbing moments in its surroundings and gets easily 

distracted.  

Orientation in time and self-organization: The child has difficulty organizing his/her free time, 

preparation for lessons, cannot estimate how much time he/her needs to complete a task, etc. 

In some cases, motor skills are developmentally delayed, the child is clumsy, coordination of 

movements is impaired.  

https://labyrinthschool.cz/concept


 

  

Deviations in behaviour are mostly a secondary manifestation of repeated failures in teaching.  

Self-perception, self-esteem is reduced.  

 

2. What resources (books/ materials/ websites/ applications, etc.) do you use to facilitate them the 

acquisition of the foreign language? 

Bartoňová, M. Chapters on specific learning disabilities I., Brno, MU 2006. ISBN 80-210- 3613-3 

Pipeková, J. Chapters from special pedagogy. 2., Brno, Paido 2006.ISBN 80-7315-120-0 

Kucharská, A. Specific learning and behavioural disorders, Praha, IPPP 2005. ISBN 80-8656-13-5 

Zelinková, O. Learning disorders, Praha, Portál 1994.ISBN 80-7178-242-4 

Zelinková, O. Foreign languages and specific learning disabilities, Havlíčkův Brod, TOBIÁŠ 2006. ISBN 80-

7311-022-9 

Michalová, Z. Specific learning disorders in the 2nd grade of elementary school, Havlíčkův Brod, TOBIÁŠ 

2004. ISBN 80-7311-021-0 

Jucovičová, D., Žáčková H. Specific learning disabilities in the 2nd grade of primary schools, Praha, D+H 

2003. 

Jucovičová, D., Žáčková H. Methods of evaluation and tolerance of children with SEN, Praha, D+H 2006. 

http://www.msmt.cz/ 

http://www.ippp.cz/ 

http://www.dyscentrum.org/ 

http://www.ucitelskenoviny.cz/ 

http://www.czechdyslexia.cz/ 

http://www.jablko.cz/hry 

http://www.relaxace.com/dyslexie 

http://www.mujweb.atlas.cz/skolstvi/dyslex/dyslex.html 

3. What opportunities do you have (and how often) to raise your qualifications as a SEN teacher? 

Mostly courses accredited by the Ministry of Education for teachers and educators for people with 

special educational needs. The support of teaching assistant.  

4. What kind of materials/ resources help your dyslexic students develop or raise their language 

skills most and which linguistic skills can they develop mainly (thanks to the proposed resources/ 

solutions)? [to choose from: writing/ reading/ speaking/ listening] 

Communication, verbal fluency 

Communication is the main goal of foreign language teaching. Recommendations and experience of 

teachers and educators from focus groups shows that they prefer teaching in a foreign language. This 

leads to the direct formation of the connection between the situation and the expression, pupils 

gradually learn to think in a foreign language without Czech as a connecting link, without translations. 

http://www.msmt.cz/
http://www.ippp.cz/
http://www.dyscentrum.org/
http://www.ucitelskenoviny.cz/
http://www.czechdyslexia.cz/
http://www.jablko.cz/hry
http://www.relaxace.com/dyslexie
http://www.mujweb.atlas.cz/skolstvi/dyslex/dyslex.html


 

  

In common situations (greetings, thanks, repeating instructions, apologies) the use of a foreign language 

without translations is self-evident. In more complex expressions, non-verbal means of expression, non-

verbal means of expression (movement, pointing) can be used for better understanding.  

Pronunciation 

Pronunciation, together with the melody and pace of speech, form the sound side of the language, 

which plays a very important role in foreign language learning. A foreigner is more likely to overlook an 

incorrect ending or word form than “Czech pronunciation”. The limited abilities of individuals with 

dyslexia in mastering correct pronunciation are related to auditory perception and difficulties in 

articulation. An equally important role is played by the fear of mistakes.  

Pupils with dyslexia must first hear the expression many times, then repeat it together with the teacher, 

classmates or with the whole class. We do not emphasize possible mistakes but prefer to repeat the 

words correctly. Lond expressions and compound words are initially pronounced several times syllable 

by syllable together with the student. If the pronunciation still fails, we do not move on to the next tasks.  

Expanding vocabulary 

When acquiring vocabulary, we form a direct connection between an object or situation and a English 

expression without inserting a Czech word. There are several reasons. If an individual has difficulties in 

recalling words in the mother tongue, why should we overcome this handicap when learning new words. 

In addition, in many cases it is difficult to find an exact equivalent. Literal translations from one language 

to another to not capture the essence of expression. We prefer to use specific situations, we create 

model situations, we use visual aids. The goal is to associate the new expression with the content 

without using Czech. We respect the multisensory principle of teaching and learning. We use 

pantomime, gesticulation, rhythm, songs with movement. We strengthen and use different types of 

memory (visual, auditory, movement).  

Grammatic categories 

As with the acquisition of other skills, it is impossible to say exactly to what extent an individual with 

dyslexia is able to acquire the grammar of a foreign language. Setting goals is very individual. It cannot 

be argued that one pupil with dyslexia has mastered a certain subject, and therefore the others must 

too. Individual differences influence by mental abilities, type and severity of impairment, and other 

characteristics must still be kept in mind. A frequent cause of failure is failure to master grammar in the 

mother tongue. If a child confuses verb categories in Czech, then it is difficult to derive this subject 

matter in other language. Drill is probably the only way to go, both verbally and writing.  

Grammar overviews and color-coded parts of speech are recommended aids for mastering grammar. 

Both are very effective for individuals who prefer system, need overview and prefer visual sensations. 

It is not important if the overviews are professionally created or if it is the pupils’ own production, or 

their parents. The overview provides certainty, visual control, helps to remember the subject matter. 

Therefore, the student should have it as long as the knowledge is automated, as long as he subjectively 

feels that he needs the aid.  

From the point of view of self-evaluation and motivation, the overview provides certainty that the 

student does not have to make a mistake or correct it, that forgetting does not have to be immediately 

punished, that the teacher is willing to help and does not wait for a mistake. Correctly developed and 



 

  

very easy exercises support the child’s self-confidence. Students with dyslexia often need to explain and 

repeat what other students can think on their own.  

Reading 

It is not true for all dyslexics that reading must always be better after preparation. In some cases, it may 

happen that the child actually reads the text at home, but again at school his reading is slow. A student 

can learn short sections of texts by heart and the result is a combination of reading and reciting from 

memory. It is not an ideal situation, but the student’s effort must be evaluated. A useful aid is the use 

of texts with capital letters, clear graphics, sufficient division into paragraphs, not too long texts. For 

individuals with dyslexia, simply looking at a long text written in small letters leads to a loss of 

motivation.  

When practising reading, we follow different goals, and therefore we use different procedures for 

practising fluent reading with comprehension, others for obtaining information from the text, where 

the goal is not accurate and fluent reading, but only partial understanding of the content and 

subsequent guesses according to the context.  

Writing 

Describing and transcribing text, writing according to dictation and creative writing are different 

activities in terms of the intensity of involvement of individual psychological functions, and therefore 

individuals with dyslexia achieve different results in them. It cannot be said unequivocally that copying 

is the easiest. Without reading and understanding a word or a sentence, it is the exact ‘outlining’ of 

shapes that is made difficult by difficulties in visual perception and concentration of attention. If the 

child does not understand the content, he/her should not copy entire texts from the blackboard or from 

the textbook without understanding. In the case of a combination of disorders (dyslexia, dysgraphia 

etc.), the question is whether it makes any sense for a child to write words that he/she cannot read on 

the board or in a textbook, and if he imitates some shapes, he will not read them one after the other 

anyway. The popular is the Look-Cover-Write and check routine method that allows to master the 

spelling of difficult words without knowing the basics of phonetics and grammar based on visual and 

kinesthetic memory.  

Writing coherent text is nearly impossible for individuals with dyslexia unless intensive attention is paid 

to this skill.  

 

5. What are enabling factors which determine the success of a dyslexic child in foreign language 

acquisition?  

The participants of the focus groups agreed the individual education plan for each individual student 

with dyslexia (or other disorder) is crucial for a successful foreign language acquisition. The individual 

education plan is a binding work material serving everyone, who participate in the upbringing and 

education of the integrated student. It is based on cooperation between the teacher, the re-education 

worker, the school management, the pupil and his/her parents (legal representatives), a worker of a 

pedagogical psychology counselling centre or a special pedagogical centre. The benefit of an individual 

plan finds participants mostly in following areas: 

- Enables the student to work according to his/her abilities, at an individual pace, regardless of 

the curriculum, without stressful comparisons with classmates, 



 

  

- Enables the teacher to work with the child at the level the child reaches, without concerns about 

not meeting the requirements required by the curriculum. It is a guide for individual teaching 

and assessment, 

- Parents are also involved in the preparation, who thus become co-responsible for the results of 

child’s work, 

- The active participation of the student is possible – child is not passive.  

 

6. What lacks in the national education system (in the context of special educational needs/ learning 

difficulties) to optimize and make teaching English to DYSCHI more effective/efficient?  

 

Better awareness was the united answer of all the participants. The discussion from the focus groups: 

The current education system tries to accommodate children with learning disabilities with a wide range 

of measures. According to the decree of the Ministry of Education, it is possible to draw up an individual 

educational plan for the child, which will allow him to work at his own pace, regardless of the curriculum 

- and especially without stressful comparisons with classmates. The teacher does not work with the 

child according to the age or class in which he is placed, but purely according to his needs and current 

level. 

In some cases, transferring the child to a special dyslexic class can solve the problem. Here he can master 

the same curriculum as his classmates in regular classes, but the advantage is the smaller number of 

students in the class and specially trained teachers. Here, children pay more attention to the basics of 

spelling and mathematics and less to, for example, sentence analysis. Weaker forms of learning 

disabilities can basically be eliminated with proper care. 

Not all children who read and write poorly are actually dyslexic and dysgraphic. The immaturity of the 

child is to blame for such problems. However, in the current school system, they want all children to 

read by the end of first grade. By not giving them enough space and time, they start a learning disability 

and turn them into dyslexics. Such children then read poorly, the phenomenon is there, but it is not 

based on brain damage. 

Gone are the days when dyslexia were a ticket to a special school. But a balanced approach to learning 

disabilities is still being sought. Dissatisfaction occurs on both sides - between parents and children, 

whose disorder is downplayed, and between teachers and some experts, who believe that some 

diagnoses are due to a lack of patience or understanding. 

7. To what extant does the tight cooperation with parents of dyslexic children help them assimilate 

the language knowledge faster? 

Instructions and advice to parents of children with SEN are most often recommended and defined by a 

school counselling facility, such as, for example, a pedagogical-psychological counselling centre, where 

the child is examined and subsequently diagnosed with one of the types of LD. The current modern age 

also brings with it a number of problems, with which the family, and therefore especially the parents, 

have to deal. As an educational environment, the family is considered to be of primary importance. A 

family with harmonious relationships is an irreplaceable factor in education. From the point of view of 

home preparation, it is necessary for parents to realize and be prepared for the fact that working with 

a child with SEN is an activity that is not easy, is of a long-term nature, is demanding and also requires 



 

  

parents’ knowledge of their child’s disability. It very often happens that the home preparation of the 

child, despite the fact that the parents and the child try hard enough and are motivated, does not have 

an immediate response in the form of an improvement in school performance. Parents need to be 

aware that without their help and support, the child will not be able to cope with the demands of school 

on his own and that he needs the supervision of another person.  

 

 



 

 


