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REPORT FROM THE SURVEY 
Organization: ASSERTEDKNOWLEDGEOMORRYTHMOSETAIREIA, 3rd Regional Centre for the Design of 

Education in Primary and Secondary Schools in Northern Greece 

Country: Greece 

 

Participants (number, place of work, seniority level): 

In total, 21 teachers from Greece took part in the survey. According to Chart 1, the overwhelming 

majority of participants work at primary schools (66,7%). Following these, two out of the 21 respondents 

work for the Ministry of Education, while one respondent is working at the Regional Centre of 

Educational Planning, one in an EPAL school, and another one stated that they are working at a public 

school. 

 

 Chart 1 

 

As Chart 2 reveals, a significant majority of the respondents (66,7 %) have more than 15 years of work 

experience, while 1 in 5 teachers have been working for 6-10 years. Following these, only two educators 

have 11-15 years of working experience, and one of the respondents has been employed for 3-5 years. 
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                                                              Chart 2 

1.  What techniques do you use to support dyslexic students learn a foreign language? 

 

Most of the participants in the survey highlighted the importance of the multisensory approach, with 

the use of specific input and activities both in the presentation and assessment phases. To be more 

specific, the majority of them said they are using visual stimuli and schematic aids in classrooms, 

including flashcards, videos, digital games, realia, pictures/ drawings, charts, or highlighting letters easily 

confused or important notions and grammatical rules with different colours. A big proportion of 

respondents highlighted the importance of the Kinaesthetic approach for learning, namely the rhythmic 

bodily movements method, role playing, making gestures, and explained how memorization and 

spelling is reinforced when the whole body participates. The auditory method is equally popular among 

teachers, as a lot of them find that using songs or targeted repetition of the incoming information 

supports students. Putting more emphasis on the spoken than the written word appears to be a 

common practice of teachers. 

Following this, a big majority of the respondents described how using a personalized and differentiated 

approach to each individual can be very helpful in learning a foreign language, as well as giving extra 

time when needed. In general, teachers seem to agree on the importance of creating a positive, 

inclusive environment, and a happy, funny and optimistic atmosphere in class, in supporting and 

encouraging students during the learning process. 

Lastly, a significant amount of the participants indicated that organization in the teaching method can 

be very helpful. More specifically, teachers adopt clear schedules and routines, present new information 

in small quantities in order to be manageable by students, or encourage group work. 

2.  List the challenges and gaps of teaching pedagogies for dyslexic children (DYSCHII) using digital tools. 

Almost all respondents referred to the lack of digital materials, or struggling with outdated and slow 

equipment in the classroom, while the cost of special digital equipment is rather high. Moreover, 

inefficient or non-existent training and education of teachers do not allow for successful learning of 

dyslectic children. The need for new electronic tools is crucial for enriching the traditional methods of 

learning, and overcome the barrier of the poorly equipped classrooms. For instance, specialized 
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educational apps and official syllabi, or learning tools that may be based on each student's learning style 

where popular answers given by our respondents. 

As far as the students are concerned, teachers referred to the lack of time or the difficulty to achieve 

the objectives set by the curriculum for dyslectic children as far as reading and writing are concerned. 

The misspelling and poor handwriting, the difficulty to keep students motivated demands high levels of 

flexibility, versatility and time management.  

We can conclude that there is a need of digital tools that will support both teachers and dyslexic 

students, through helping teachers save time and offering a more friendly environment for students, 

that retains their attention and helps them produce text in a correct way, while specializing in each and 

every need of they have.              

3.  What barriers do EFL teachers face when teaching dyslexics? 

The majority of teachers mentioned the lack of appropriate tools/ software, as well as poor training as 

the most common obstacles that they face when teaching dyslexics, which result from insufficient 

knowledge and skills, as well as financial barriers due to the high cost of potential digital tools that could 

be used to enhance the learning methods for dyslexic children.  

Moreover, the organizational obstacles are equally important to notice, as the time provided by the 

curriculum for teaching to dyslexics is inadequate for students to process information at their own pace, 

and is worsened when schools do not provide separate abilities classrooms or groups. Dyslexics in a 

mixed-ability classroom run the risk of being demotivated if they are disappointed from their failures or 

mocked by their peers. The mentality of parents appears to play a crucial role in this, as they seem 

reluctant to have their children assessed for dyslexia, for they consider it to be the EFL teacher's 

mistaken diagnosis or for fear of the stigma, and as a result, information regarding the identity of the 

dyslectic students in the class is poor or inefficient. 

A smaller percentage of the respondents referred to the involvement of the dyslexics as a factor 

resulting to difficulties for teachers. They referred to memory problems, their very slow pace in 

advancing in reading and writing, the high level of distraction they show, or the fact that they get very 

easily discouraged and tend to stop trying after a while. 

4.  Does your government provide training for teachers related to the foreign language learning of dyslexic 

students? If so, list which ones. Are they free or paid? 

 

Undergraduate and postgraduate programs on special education are usually paid. Teachers mentioned 

the MA Teaching Foreign Languages to Learners with Special Learning Difficulties, provided by the 

Aristotle University of Thessaloniki (under the Department of English Language and Literature), and the 

BA Teaching English Language to Learners with Dyslexia, provided by the National and Kapodistrian 

University of Athens (under the Department of English Language and Literature). 

The majority of the teachers are aware of seminars provided by school administrators, educational 

coordinators and specialists in Special Education which are free but not well-organised or provided on 

a steady basis, however, they agreed that there is limited efficient training offered for free. 
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5.  What are the gaps in teaching pedagogies for dyslexic children (DYSCHII) in terms of using new 

technologies? (The gaps can be closely related to the particular needs of both teachers and dyslexic 

children). 

 

According to the vast majority of the given answers, it appears that dyslexic teachers face a huge 

challenge in terms of specific software and hardware, and new technologies to complement the 

teaching resources of dyslexic children. There is a lack of technological tools for dyslexic children in 

classrooms, as the dyslexia software in the market is usually very expensive. At the same time, teachers 

are not well-trained to use it. The free software is easier to use but schools lack the infrastructure to 

support such efforts. The answer we received from a teacher working for more than 15 years was 

shocking, but at the same time representative of the current situation at schools: “New 

technologies???? At school with no internet and 1 IT lab for 460 students????”. 

Another primary school teacher pointed out the popularity of video games among children, as well as 

the usefulness they have in terms of new vocabulary. They then said how helpful it would be if schools 

were provided with tested games, with rich language input, to combine learning with fun and pleasure.   

In conclusion, it is essential that the current inadequacy and unawareness of teachers regarding 

technological tools be addressed, as dyslexic students' needs can be met if teachers become IT-aware 

and receive special training in using digital tools to help them improve their skills. New technologies are 

important in enriching the curriculum in order to help dyslexic children overcome their difficulties and 

offer teachers a sound basis to work on. At the same time, these digital tools should be interactive or 

motivational, as the element of fun in classrooms is much needed.  Using video games as a method for 

teaching can be a fruitful basis for learning, especially if they are designed to take into account the 

diverse interests of young students nowadays. As one of the respondents proposed, such games could 

be played in the IT room, in the afternoon classes ("all-day" school) or in educational clubs consisting of 

a small number of pupils each, also scheduled to meet in the afternoon. 

 



 

 


