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POLAND

Generally speaking, teachers emphasised that teaching dyslexic children is not easy.
Teaching children with dyslexia requires the involvement of all senses, therefore a
multisensory approach is the most common. Teachers use different working methods:
kinaesthetic (lots of movement, simulations, games, drills), auditory (songs, rhymes), visual
(flashcards, pictograms, colours, adjusting the font of texts/tests to make them clearer, visual
memory techniques e.g. associating words with images) and tactile (e.g. using play dough).
Working with dyslexic children requires the customization of the whole learning process,
which means  not only extending the time, but also more extensive feedback, asking
concept-checking questions, many repetitions and tailor-made homework tasks.

GREECE

I
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What techniques do you use to support
dyslexic students learn a foreign language?



Teachers also emphasised the role of using new technologies and named some tools they
use to support dyslexic students in learning a foreign language. The most common tools are
Kahoot! and Quizlet with spelling function. It is common to use different websites or apps,
e.g. Pszczółka (Bee)- app dedicated to students with writing and reading difficulties. 

CZECH REPUBLIC

Most teachers have answered that they use visual aids for their work with dyslectic children
(for example – they teach geography, they bring map). Other responses included: creation of
supportive and collaborative classroom culture, using multisensory input and activities, offer
learners choices, repetition, questioning. 

ROMANIA

In Romania, law 6/2016 and the methodology of application according to OMEN 3124/2017
is in force, through which dyslexic students who have a valid certificate attesting the
presence of Special Educational Requirements, with the mention Specific Learning Disorders,
benefit from compensation tools provided in the Personalized Educational Plan, PEP.
In this sense they can use different software (in English there are more such applications
than in Romanian), and teachers can also use in class some applications that are very useful
both dyslexic and their colleagues. 
Generally speaking, teaching dyslexic children is not easy. Teaching children with dyslexia
requires the involvement of all senses, it is poli-sensory. Many dyslexic children will enjoy the
multi-sensory methods of language teaching which involve role play, games, singing and
other group activities. Methods of teaching dyslexic children include( among others): slow
reading, reading comprehension exercises, vocabulary exercises, repetition, drilling, project
method, remembering words in context, associating words with images (image-word pairing),
using visual aids or using new technologies,  role-play game, different applications in the
Microsoft program, Multisensory learning, multimedia content delivery, speech to text apps,
digital interactive games, OpenDyslexic font, videos, flashcards. 

CYPRUS

In order to support dyslexic students learning a foreign language, most of the teachers
involved in the survey declared to use audiobooks virtual materials and technological tools
such as Dolphin Easy reader and Grammarly for spelling; they also said they prepare
interactive lessons, focusing on speaking tasks rather than reading tasks. Roughly all of the
teachers state that they try to read aloud during lessons and avoid asking dyslexic students
to read, themselves, out loud.
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POLAND

The biggest challenge for teachers is limited time. They claim that a 45-minute lesson is not
enough to support children, especially with learning difficulties, in school environment, to
explain the use of digital solutions to DYSCHII (some of them are less digitally literate) and to
complete the tasks. 

GREECE

Most of the participants in the survey highlighted the importance of the multisensory
approach, with the use of specific input and activities both in the presentation and
assessment phases. To be more specific, the majority of them said they are using visual
stimuli and schematic aids in classrooms, including flashcards, videos, digital games, realia,
pictures/ drawings, charts, or highlighting letters easily confused or important notions and
grammatical rules with different colours. A big proportion of respondents highlighted the
importance of the Kinaesthetic approach for learning, namely the rhythmic bodily
movements method, role playing, making gestures, and explained how memorization and
spelling is reinforced when the whole body participates. The auditory method is equally
popular among teachers, as a lot of them find that using songs or targeted repetition of the
incoming information supports students. Putting more emphasis on the spoken than the
written word appears to be a common practice of teachers.
Following this, a big majority of the respondents described how using a personalized and
differentiated approach to each individual can be very helpful in learning a foreign language,
as well as giving extra time when needed. In general, teachers seem to agree on the
importance of creating a positive, inclusive environment, and a happy, funny and optimistic
atmosphere in class, in supporting and encouraging students during the learning process.
Lastly, a significant amount of the participants indicated that organization in the teaching
method can be very helpful. More specifically, teachers adopt clear schedules and routines,
present new information in small quantities in order to be manageable by students, or
encourage group work.
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List the challenges and gaps of teaching
pedagogies for dyslexic children (DYSCHII)
using digital tools.



Teachers also complained about the lack of proper and modern equipment and
materials/tools with layout adjusted to the needs of dyslexic children.
Among the challenges and gaps in teaching pedagogies for dyslexic children teachers also
mentioned  an insufficient number of trainings oriented on boosting digital skills of formal
education providers teaching dyslexic children.

CZECH REPUBLIC

The biggest challenge from the answers of teachers seems to be lack of equipment and
training for teachers. One of the answers see this problem in the lack of finances in schools
(for example – 3 iPads for the whole school, teachers are conflicted about using these as
they run the risk of children breaking them). Teachers also see as a challenge a lack of time
to give special attention to each people – it is impossible in the class with 24+ pupils make
sure that everyone understands everything at the same time. 

ROMANIA

One of the most important challenges is the lack of financial resources to provide digital
tools for all the children (especially to those in rural areas). 
 Even if almost any book has an audiobook counterpart, it is not (properly) used.
This results in the fact that not all children have the possibility tot practice outside the
therapy area, using the appropriate tools.
Other challenges are: Poor ICT skills, inadequate equipment (old computers), lack of
touchscreen devices. 
Specialist in therapy mentioned: 
-access to hardware support is limited and uneven
-the teaching staff does not master the digital tools
-the combinations of provided cases are limited in volume and do not offer the necessary
support for the child to acquire the essentials; in other words, the child learns the set of
combinations provided by the instrument and relates to them particularly
-there is a temptation to use the hardware support for something else (games, social media,
etc.) both by children and the teaching staff
During the pandemic time it was harder to use sensory techniques in online classes, having
not enough resources to find more online games to play with children, such as board games.
Another important challenge is related to the very short lesson time and great number of
students in the classroom: it's difficult to use digital tools during every lessons. Teachers
suffer from luck of time during 45 minutes lesson if they have to prepare digital tools every
timein different classrooms ( also problems with equipment and internet provider).
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CYPRUS

The teachers which filled out the survey underlined that in most cases public schools do not
provide the essential digital equipment to teach dyslexic children. Moreover, there is a lack
of organization, resources, and funds and they feel that they are not trained or supported
enough on how to deal with this problem. Some also specified that it is difficult for them to
build a proper learning balance within the classes.

GREECE

Almost all respondents referred to the lack of digital materials, or struggling with outdated
and slow equipment in the classroom, while the cost of special digital equipment is rather
high. Moreover, inefficient or non-existent training and education of teachers do not allow
for successful learning of dyslectic children. The need for new electronic tools is crucial for
enriching the traditional methods of learning, and overcome the barrier of the poorly
equipped classrooms. For instance, specialized educational apps and official syllabi, or
learning tools that may be based on each student's learning style where popular answers
given by our respondents.
As far as the students are concerned, teachers referred to the lack of time or the difficulty to
achieve the objectives set by the curriculum for dyslectic children as far as reading and
writing are concerned. The misspelling and poor handwriting, the difficulty to keep students
motivated demands high levels of flexibility, versatility and time management. 
We can conclude that there is a need of digital tools that will support both teachers and
dyslexic students, through helping teachers save time and offering a more friendly
environment for students, that retains their attention and helps them produce text in a
correct way, while specializing in each and every need of they have.   
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POLAND

The main obstacles, named by EFL teacher arise from the attitude and involvement of
students and their parents. Students, especially older ones, do not have proper preparation
and understanding of the problem. They are not motivated enough and are not willing to
overcome the obstacles. Also parents' awareness is low. Sometimes parents do not
understand or accept the situation and they are not able to support their children's
language education. 
Too many students in one class and students’ mixed abilities are also considered to be a
problem. Teachers are not able to devote the same amount of time to each student.
Teachers also admitted EFL teachers are not knowledgeable enough to teach and guide
dyslexic children through the language education process. Philology students are not
trained/taught how to deal with dyslexic children.

CZECH REPUBLIC

Answers in this question were repeating some above mentioned challenges and problems
such as lack of training, lack of equipment, lack of time, lack of finances. Teachers also
mentioned the shortage of staff. EFL teachers often face burnout. The work is very specific
and difficult. 

ROMANIA

The challenges turn often into obstacles, as:
The overcrowded students classes represent a barrier , teacher having not the possibility to
give enough time and attention to all the students, especially to dyslexics. 
Not all the teaching staff is aware of Dyslexia. A whole-school involvement is needed to get
better results in teaching dyslexics. Than the lack of Adapted Curriculum can be a barrier.
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What barriers do EFL teachers face when
teaching dyslexics?



Lack of learning materials tailored to their needs, lack of training regarding SEN.
Because there is not enough training at the level of teachers regarding the methods of
working with children with TSI, as well as their characteristics (such as short and long-term
memory, attention, phonemic hearing, their weaknesses and strengths), the main barrier is
not knowing how to work with dyslexic children, both at the level of foreign languages, and
especially at the level of the English language.
The child's difficulty în following the task, writing from the board, losing interest, lack of
materials.
Most children are ashamed and lack confidence. Some parents refuse to admit that the child
is dyslexic, which leads to a lot of extra stress and pressure for the child. 
Some teachers are not interested in individual work but teach the same for all students.
Students' emotions / lack of resources .
Teacher often lack the proper knowledge about this problem, or even  know nothing about,
unless they met it themselves.

CYPRUS

EFL teachers seem to notify that very often they are not well-informed about the dyslexic
children's situation and that parents do not easily collaborate with them. Instead some
parents choose to ignore the problem. Another barrier that they face is related to the big
number of students per class. Because of this it is difficult for the teachers to spend the
proper time and attention with the dyslexic students, who are more introverts and need
more support for spelling and comprehension issues, especially in the English language.

GREECE

The majority of teachers mentioned the lack of appropriate tools/ software, as well as poor
training as the most common obstacles that they face when teaching dyslexics, which result
from insufficient knowledge and skills, as well as financial barriers due to the high cost of
potential digital tools that could be used to enhance the learning methods for dyslexic
children. 
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POLAND

6 teachers said that the government provides educators with different trainings. 5 people
are not aware of that. 8 are sure that the authorities do not support teachers working with
dyslexic children to a great extent or they have not encountered training opportunities of
this kind.
Some teachers seek any training opportunities on their own and pay also on their own.
Plenty of courses are organized by private training centres. The interviewees also named
some training providers, i.a: the CPD (EduNation and public centre of professional
development (WODN)). Lots of offers can be found on the Internet. Courses are organised
both remotely (mostly webinars) and face2face. Sometimes courses are free of charge, but
many of them are paid (in this case teachers can get some money support from their
authorities/ schools, but only one person mentioned this opportunity.)

Moreover, the organizational obstacles are equally important to notice, as the time provided
by the curriculum for teaching to dyslexics is inadequate for students to process information
at their own pace, and is worsened when schools do not provide separate abilities
classrooms or groups. Dyslexics in a mixed-ability classroom run the risk of being
demotivated if they are disappointed from their failures or mocked by their peers. The
mentality of parents appears to play a crucial role in this, as they seem reluctant to have
their children assessed for dyslexia, for they consider it to be the EFL teacher's mistaken
diagnosis or for fear of the stigma, and as a result, information regarding the identity of the
dyslectic students in the class is poor or inefficient.
A smaller percentage of the respondents referred to the involvement of the dyslexics as a
factor resulting to difficulties for teachers. They referred to memory problems, their very
slow pace in advancing in reading and writing, the high level of distraction they show, or the
fact that they get very easily discouraged and tend to stop trying after a while.
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Does your government provide training for
teachers related to the foreign language
learning of dyslexic students? If so, list which
ones. Are they free or paid?



CZECH REPUBLIC

Answers to this question were very different and not specific which shows that even if there
is options of the training – there is not much information about it. Some of the answers were
no or maybe – but I don’t know about it. The requalification courses accredited by MoE
mentioned, also field of study called “special pedagogy” at Czech Universities. 

ROMANIA

Zero. No specific training for teachers related to the foreign language learning of dyslexic
students in Romania.
There are trainings, most of them private (around 50% organised by ABCD) related to
teaching of dyslexic students, but no specific trainings on foreign languages.
As resulted from the focus group in Romania the EFL for dyslexics is based on parents’
initiative to pay extra private lessons for their children. This results to consider EFL for
dyslexics in mainstream schools would not be an important issue to be considered by the
authorities. 

CYPRUS

It has been stated that most of the time the public school system does not provide any kind
of courses specifically targeted for English teachers and regarding dyslexic students. In fact,
very rarely some private organizations, such as the Pedagogical Institute, do offer training for
teachers related to the foreign language learning of dyslexic students but they are quite
general. Also the limited seminars provided by private organisations are not free.
Furthermore, the teachers highlighted that there is not enough promotion or advertising
about these types of courses.

GREECE

Undergraduate and postgraduate programs on special education are usually paid. Teachers
mentioned the MA Teaching Foreign Languages to Learners with Special Learning Difficulties,
provided by the Aristotle University of Thessaloniki (under the Department of English
Language and Literature), and the BA Teaching English Language to Learners with Dyslexia,
provided by the National and Kapodistrian University of Athens (under the Department of
English Language and Literature).
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·too little promotion of tech solutions for dyslexic learners,
·non- flexible time routines,
·lack of money to invest in technical supplies,
·lack of specific tools, equipment, quick internet connection,
·lack of time-  educators have to learn how to use tools by themselves.

POLAND

Teachers mentioned the following gaps:

CZECH REPUBLIC

Between the main gaps were mentioned: finances, teachers’ willingness to incorporate digital
tools into their classes, lack of time for preparing activities on computers that are available
only for a shore period of time, lack of time to do training, lack of equipment, lack of time.
 

ROMANIA

Some of the gaps in teachning pedagogies in terms of using new technologies are: 
Not enough access to new technologies for teaching dyslexic children.
The assistive technology is, in many cases, not used, because many teachers, who do not
know much about Dyslexia, don't consider it important. 

The majority of the teachers are aware of seminars provided by school administrators,
educational coordinators and specialists in Special Education which are free but not well-
organised or provided on a steady basis, however, they agreed that there is limited efficient
training offered for free.
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What are the gaps in teaching pedagogies for
dyslexic children (DYSCHII) in terms of using
new technologies? (The gaps can be closely
related to the particular needs of both
teachers and dyslexic children).



Audiobooks, Text-to-Speech Apps, Recording Technology, taking pictures of the board are
very useful in teaching dyslexics. So, an adequate teachers training is needed (for teaching in
a diverse classroom).
The lack of knowledge in understanding how the children with dyslexia think and the lack of
use of their creative potential.
Need for more group interactiveworksheets,various grammar gamesand spellingflashcards.
Teaching pedagogies related to dyslexia weren’t taught during University years and teachers
were not provided with courses on this topic.

CYPRUS

As mentioned before, teachers claim that in many cases there are not enough funds to buy
and use technological and digital devices. Moreover, they feel that they are not well prepared
on how to use new technologies, plus they do not spend the right amount of time with
dyslexic students during lessons.

GREECE

According to the vast majority of the given answers, it appears that dyslexic teachers face a
huge challenge in terms of specific software and hardware, and new technologies to
complement the teaching resources of dyslexic children. There is a lack of technological
tools for dyslexic children in classrooms, as the dyslexia software in the market is usually
very expensive. At the same time, teachers are not well-trained to use it. The free software is
easier to use but schools lack the infrastructure to support such efforts. The answer we
received from a teacher working for more than 15 years was shocking, but at the same time
representative of the current situation at schools: “New technologies???? At school with no
internet and 1 IT lab for 460 students????”.
Another primary school teacher pointed out the popularity of video games among children,
as well as the usefulness they have in terms of new vocabulary. They then said how helpful it
would be if schools were provided with tested games, with rich language input, to combine
learning with fun and pleasure. 
In conclusion, it is essential that the current inadequacy and unawareness of teachers
regarding technological tools be addressed, as dyslexic students' needs can be met if
teachers become IT-aware and receive special training in using digital tools to help them
improve their skills. New technologies are important in enriching the curriculum in order to
help dyslexic children overcome their difficulties and offer teachers a sound basis to work
on.
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At the same time, these digital tools should be interactive or motivational, as the element of
fun in classrooms is much needed. Using video games as a method for teaching can be a
fruitful basis for learning, especially if they are designed to take into account the diverse
interests of young students nowadays. As one of the respondents proposed, such games
could be played in the IT room, in the afternoon classes ("all-day" school) or in educational
clubs consisting of a small number of pupils each, also scheduled to meet in the afternoon.
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