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The event of “focus groups” was divided into three sessions. The first session took place via
Zoom call on 23 September. We interviewed a young speech therapist. It was a one-to-one
online meeting. The first face2face meeting was held at a primary school in the city centre of
Lodz on 27 September with the participation of 3 teachers. The second focus groups took
place in the TuTu Speech Therapy Centre on 6 October. Four speech therapists took part in
the session. One interview with an English teacher was conducted via a phone call on 4
October.
Participants: 3 language teachers having huge experience in teaching dyslexic children, one
of whom plays the role of a support teacher and observer in many classes, 1 headmaster, 5
speech therapists working with pupils with special educational needs on a daily basis.
Total number of participants: 9

 

 

Participants

3

The event of “focus groups” was divided into three sessions. Two of those have been held
face to face at PELICAN in the city centre of Brno, both of them on Monday 19th September.
The last session was online on Tuesday 20th September through the zoom call and was
conducted as interview.
Participants: 5 language teachers of Brno Labyrinth school, the director of Labyrinth school,
the Labyrinth school deputy, 5 freelance teacher interested in the topic/project with
experience in teaching pupils with SEN, 2 teaching assistants, 1 student of social psychology. 
Total amount of participants: 15

 

 

https://labyrinthschool.cz/concept


ROMANIA

I

CYPRUS

In order to identify the gaps and collect information about the situation in Cyprus regarding
the acquisition of English of dyslexic students we conducted 10 interviews with teachers,
special education teachers and speech therapists from all over Cyprus. Initially, the aim was
to organise a focus group with all the participants, however, due to the busy start of the
school year it was not possible to find a common day for all the participants. Each interview
was conducted by phone. We managed to have a good variation of participants from
different levels of the school system:
-6 private language academy teachers who teach English as a foreign language to children of
various ages during the afternoons (Eurognosi Agios Dometios, Sheridan Private Institute,
Eraclion Private Institute, The NerdLab Private Institute, all located in Nicosia Cyprus) 
-1 upper secondary school English teacher from the Paralimni Upper Secondary Public
School in Famagusta, Cyprus
-1 lower secondary school English teacher from the Paralimni Lower Secondary Public
School in Famagusta, Cyprus
-1 Speech pathologist form the Speech Bee Pediatric Speech and Language Centre in
Strovolos, Cyprus
-1 Special Education teacher in Agia Varvara, Cyprus
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We conducted interviews with several people including:
2 speech therapists 
1 support teacher specialized in SEN - public school 
1 support teacher specialized in SEN - private center 
1 official from education 
1 professor at the University 
1 teacher of public kindergarten English
1 teacher from a private language learning center 
2 teachers of private tutoring in English 
5 English teachers from public schools 



GREECE

There were 8 interviewees and one person acted as an interviewer, another person as a
consolidator and the third one as a technician who recorded the meeting.
The interviewees were English Language teachers at public schools.
Argiro Kremmyda holds an MA in teaching English, she has been a teacher of English for the
last 17 years in the public Thessaloniki primary school.
Afroditi Lakinakou, holds an MA degree. She has been teaching English in the public sector
for the last 20 years. Her position in at Stenimaxos primary school
Elena Vragiorgou worked in in the secondary education and in primary education, and for
the last two years has been also working in kindergartens at Xanthi primary schools.
Afroditi Bareka has been teaching English for the past 20 years, starting in private schools,
and then in public schools, and she is a teacher in the 8th Katerini Primary School.
Maria Gortsou has 22 year teaching experience, first in the private sector and afterwards, in
the public 9 Katerini school. 
Voctoria Pavlidou, has been teaching English for 30 years in primary schools, and in
kindergarten for one year in Veroia primary scool.
Glykeria Kylikli holds an MA in School Psychology and she has a 25 year teaching experience
in secondary and primary education. She is a teacher at 2nd Primary Efkarpia School.
Kyriaki Efraimidou has a long teaching experience at primary and Secondary education in
Thessaloniki schools.

I

POLAND

One of the issues is a slow recall of concepts, insufficiently developed language sense and
articulation difficulties. For example, a student learns example questions but cannot use
them or remember them. Those students are characterised by short-term and working
memory.
Dyslexic students rearrange syllables or letters, they also skip some letters. They need more
time to focus on a given task. In order to memorize everything well enough, they need lots of
repetitions.
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What challenges do you encounter while
teaching English to Dyslexic Children (DYSCHI)?



They do not concentrate well and long enough. They require a teacher’s increased attention.
They can get distracted very easily. For this reason they are usually poorly-organised.
In Poland children are diagnosed with dyslexics quite late (at the age of 10). In pre-schools
dyslexics can be only ‘predicted’ or suggested to parents, but they are not obliged to take
any steps. In the early childhood education period (1-3 class of primary school) the diagnosis
can be repeated/ suggested, but parents are not committed to act in any way. The later a
child is diagnosed, the more backlog piles up. It is not a good option to delay language
education in DYSCHII, but, as a matter of fact, it happens.

One of the challenges is the fact that children are not motivated enough, they are not willing
to learn new things. Those who attend some private tuitions have more learning
opportunities and possibilities to work on their educational weaknesses.

Another problem is mixed abilities classes. Teachers have too little time to approach every
single pupil with dyslexia individually.
Parents may be problematic as well. Sometimes they do not accept the diagnosis, they deny
it and obviously children are not motivated to do anything.
A large number of pupils in one class makes teaching DYSCHI very difficult or even
impossible. Teachers are not able to follow tailor-made or needs-specific plans/ curricula.
There are dyslexic children with an aptitude for languages, but there are also those who
work very slowly. It is very hard to reconcile both groups’ needs. 
Additional materials addressed to dyslexic children are expensive. Not all parents can afford
them. Parents are not motivated enough to help their children catch up with backlog, they
do not have intrinsic motivation.

A good solution would be division of classes into a few levels of language proficiency
regarding individual abilities of learners. 
In Polish schools there is a big problem with financing and how the whole school system is
organized. The school is not adapted to dyslexic children. There is a number of hours
dedicated to dyslexic children, but it is difficult to incorporate them into their schedule, as
therapeutic classes must take place after a curriculum-based course.
If dyslexic children are not therapeutized regularly and properly, there are other problems
that pile up – e.g. the problem with concentration or sensory integration.

In large schools, due to the limited number of therapeutic classes children are selected for
therapy, that is corrective and compensatory classes, which may include, i.a.: spelling training
or improving reading and writing. Separately, there is speech therapy, social skills training,
and remedial classes.
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CZECH REPUBLIC

Speech: Disinclination to read negatively affects the range of vocabulary. The problem here is
slow recall of concepts, insufficiently developed language sense and articulation difficulties.
For example, a student learns example questions but cannot use them. If he has to say ‘we
are working’ in English, he cannot quickly recall the corresponding pronoun. 
Phonemic hearing: A deficit in the development of phonemic hearing causes the pupil to be
unable to master the phonetic structure of words, hear and distinguish sounds. Pupils are
then unable to determine whether the teacher says old-older or other similar words. These
difficulties prevent them from learning to read and write. 
Visual perception: The pupils swap and rearranges syllables and letters. Needs more time to
distinguish parts of words (suffixes). 
Right left and spatial orientation adversely affects orientation in the text in a textbook or
notebook, but also in a school building, etc.
Memory, especially short-term and working memory, inhibits the repetition and
memorization of new words and grammar.
Automation begins only after a disproportionately long period of time during which the
curriculum is repeated. Teachers (and parents) report that everything needs to be repeated
all the time and for example after the summer holidays they start again anyway.
Concentration of attention: The child concentrates for a short time, it takes him a long time
to start working. Pupils are very sensitive to disturbing moments in its surroundings and gets
easily distracted. 
Orientation in time and self-organization: The child has difficulty organizing his/her free time,
preparation for lessons, cannot estimate how much time he/her needs to complete a task,
etc.
In some cases, motor skills are developmentally delayed, the child is clumsy, coordination of
movements is impaired. 
Deviations in behaviour are mostly a secondary manifestation of repeated failures in
teaching. 
Self-perception, self-esteem is reduced. 

ROMANIA
The answers were quite different, depending on the knowledge of the specifics of dyslexia,
but also on the typology of the children encountered in class or in therapy. 
A general note is that while working with DYSCHI a teacher may be confronted with
problems concerning reading and writing competencies, carrying instructions or lack of self-
confidence.
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Here some answers from different teachers, different experiences, different points of view.
“English is not a strange thing to anybody in our days, especially to children, dyslexic or
other. This is good thing, because they tend to recognize some words from early ages, due
to the fact they are exposed to apps on tablets and smartphones. Which makes them
receptive to listening. In class, games, songs, and riddles help them a lot. They easily
assimilate basic structures of the language and vocabulary as well. Pronunciation is tough
and needs practice, because dyslexic children tend to have difficulties in understanding
words, as in decoding sounds no matter the language. So, exposing them to reading in turns,
in the classroom is not helpful. English is a non-phonetic language which makes reading a
challenge.”
“I have worked with two dyslexic children lately. They seem to need more time than other
pupils when dealing with reading exercises whereas at speaking activities they can fulfil tasks
normally.”
Time is also a common challenge, when referring to mainstream schools. 
“It is very difficult for a teacher to properly focus on a dyslexic pupil while having to
concentrate on and appropriately manage the rest of the class.”
“The overcrowded students classes represent a barrier in teaching dyslexics because I do
not have the possibility to give enough time and attention to all the students, especially to
DYSCHI.”
“All teachers should have some knowledge of dyslexics and there should be a Whole-school
involvement – not all the main teachers know what they must do for managing a diverse
classroom. 
 There are not enough specialist/support teachers for helping DYSCHI.”
“There are not many dyslexic students in my classes, and I try to integrate them as much as I
can. The biggest challenge that I encounter is that I am not well enough prepared to deal
with such cases.
Not knowing how to deal with their problems, the fact that they are in too numerous classes,
and it is difficult for the teacher to focus both on the Dyslexic child and on the rest of the
class.”
Honest answers of English teachers regarding the lack of training to work with such students
can also be a prove of the necessity to bring projects like LEXIS in Romania. 
We even started a discussion with the representatives of FSLI regarding the future course for
teachers eventually accredited inside their structures so that we can ensure a widespread to
the direct beneficiaries, English teachers, and speech therapists, most of them part of this
great federation.
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One of the teachers mentioned that she once had a dyslexic student who wrote words
upside down in English. 
In addition, the teachers from the public schools mentioned that one of the biggest
challenges for them is that they are not informed in the beginning of the school year if
some of their students are dyslexic or have any other specific learning difficulty. Also,
there are 25 students in each class and in the case of the lower secondary schools, they
only have English lessons 2 times a week for 40 minutes (per lesson). This makes it
impossible for them to provide extra attention to dyslexic students. 

CYPRUS

·Some of the key challenges of dyslexic students that all interviewees mentioned are the
following: 
-Big problem with spelling as English is an opaque language and Greek is a transparent
language, which makes English spelling even more hard for them 
-Memory issues
-Harder for them to comprehend the English verb tenses 
-Mixing English and Greek letter when writing
-Dyslexics are more acoustic individuals and have difficulty in reading especially in English
which is an opaque language compared to their mother language which is transparent. 
-Easily lose interest and get distracted
-Problems with reading and comprehension as they tend to skip lines and words. As a result,
they have difficulty in comprehending the meaning of different texts. 
-Tend to confuse left and right
-Often more shy and introverted and do not want to participate in class

GREECE

The teachers mentioned one of the challenges might be twofold 1) teaching the dyslexic
child per se 2) teaching the whole of the clas
As far as the dyslexic child is concerned they mentioned:
- organization problems (they mix up everything, they don't have everything in order, it takes
time for them to sit down to get their books out, to be ready to listen to what we say.)
- short memory difficulties (they can't retain the information)
- spelling problems
- vocabulary problems
-reading problems
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- comprehension problems (great difficulty in figuring out what they are asked to do by
reading the instructions of the task, which sometimes are rather complicated for them. They
need clear instructions and a certain routine
- difficulties in understanding written texts. They cannot give a summary of a simple plot of
that they read. They need to have the information broken down in a little bit.
-letter identification problems and need a multi-sensory lesson
- difficulties in phonetics in phonology 
-There is a delay in speaking.
- They need more time to complete the tasks. 
- They get tired very quickly. 
-They have low self-esteem. 
-they get demotivated because they expect a grade. They expect their work to be graded
and if they compare their grade to the rest of the class, they feel that their work is not the
same value of the same quality. And this is why it is the motivation at its best. Let me say this,
why did why don't I make this nice writing that the rest of the class does? It's self judgment.
The more challenging, though, is the fact that the rest of the children are not patient with
those children. And they push them to hurry. It takes them more time to do a task on the
alphabet, for example, match the capital with the small letter and all the rest of the children
do it really quickly. And they don't have any patience with those children that I think is more
challenging than the child itself and the difficulties.
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What resources (books/ materials/ websites/
applications, etc.) do you use to facilitate
them the acquisition of the foreign language?

POLAND

Therapists and teachers should demonstrate any techniques that are effective and that
optimise foreign language acquisition. Teachers use kahoot games. They also use
kinaesthetic spelling activities. They apply a multi-sensory approach. Children can touch or
smell something. They speak, listen and move. 
Teachers also like to engage emotions of their learners, at the same time using any materials
and topics children are fond of.

Generally speaking, English student books are designed well. There is a wide variety of tasks
and exercises that can be used while teaching DYSCHI. 



The participants of focus groups mentioned the following resources which facilitate their
teaching process: duo lingo, wordwall, Genial.ly, flashcards, YouTube, different work sheets,
picture dictionaries, or Internet dictionaries, i.a: diki.pl. 

Teachers also use an 18 word-structure method, a syllable method, the “Good start” method
by M. Bogdanowicz, neuroflow training focused on the hearing deficit, Stimulation of
Auditory Perception using the Skarzynski method or biofeedback. It is worth emphasizing
that neuroflow training vastly improves the foreign language acquisition.

CZECH REPUBLIC

Bartoňová, M. Chapters on specific learning disabilities I., Brno, MU 2006. ISBN 80-210-
3613-3
Pipeková, J. Chapters from special pedagogy. 2., Brno, Paido 2006.ISBN 80-7315-120-0
Kucharská, A. Specific learning and behavioural disorders, Praha, IPPP 2005. ISBN 80-8656-
13-5
Zelinková, O. Learning disorders, Praha, Portál 1994.ISBN 80-7178-242-4
Zelinková, O. Foreign languages and specific learning disabilities, Havlíčkův Brod, TOBIÁŠ
2006. ISBN 80-7311-022-9
Michalová, Z. Specific learning disorders in the 2nd grade of elementary school, Havlíčkův
Brod, TOBIÁŠ 2004. ISBN 80-7311-021-0
Jucovičová, D., Žáčková H. Specific learning disabilities in the 2nd grade of primary schools,
Praha, D+H 2003.
Jucovičová, D., Žáčková H. Methods of evaluation and tolerance of children with SEN, Praha,
D+H 2006.
http://www.msmt.cz/
http://www.ippp.cz/
http://www.dyscentrum.org/
http://www.ucitelskenoviny.cz/
http://www.czechdyslexia.cz/
http://www.jablko.cz/hry
http://www.relaxace.com/dyslexie
http://www.mujweb.atlas.cz/skolstvi/dyslex/dyslex.html
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ROMANIA

Basically, there are a lot of resources that can be accessed for teaching English to all
children. Some of these resources, especially the digital ones, are also friendly for dyslexics
without being specifically dedicated to them. 
On the Internet there are also cognitive training resources or other forms of therapy, with
instructions or tasks in English that are good to dyslexics and that can be used by therapists
but there is no orientation towards this. 
Very different answers show that there are no systematic resources and no training to use
them, so everyone manages on their own. 
“To facilitate their acquisition of the foreign language, I use different resources such as:
- audio-video materials
- Duolingo for foreign languages
- https://www.twinkl.ro/resources.”
“I use the same books and materials for all pupils and try to pay attention to ask the dyslexic
children to read or speak after hearing other pupils’ answers.”
“I mostly use books / materials / applications that involve listening and speaking because
they need to be exposed to the foreign language as much as possible.”
“I talk to the school counsellor, the support teacher, search information on the internet.”
“I use Audiobooks, Text-to-Speech Apps, Recording Technology, to facilitate the DYSCHI the
acquisition of the foreign language. (An Adapted Curriculum, a P.E.P or an E.I.P. are very
important tools in teaching).”
“Various worksheets from specialized websites, such as www.senteacher.org/ or
www.twinkl.ro/search?q=dyslexia+worksheets and applications such as Dyslexia Quest or
Dyslexia Gold are very helpful. Also, the support of the school counsellor is helpful.”
“Visual dictionaries were very helpful, posters (as in Course Hero, for literature) maps (as in
National Geographic) and infographics which provides visual information, games and
riddles.”
“Audiobook or voice reader, but in the following way: after audiobook or voice reader the
student to read too. NOT TO RELY ON VOICE READER and he will not read. I mean in the
audiobook the voice reads some of the text. A LITTLE. The child hears the sound and sees
the shape of the word as he CAN see it. And he associates in his brain that form with that
sound and with the translation into Romanian”
“Games, they are all great, children like them, I do them with all of them, even if they are
dyslexic mixed with others, there is no difference in understanding.”
"Another good method is bionic writing. Stabilize the word.  Bionic writing is a SIMPLE and
EFFECTIVE tool. The first letters, those that contain the basic information of the word, must
be thickened to stabilize the word in front of the eyes, so the child knows what the word
begins with and intuits it after the other letters. "
https://bionic-reading.com/ 12
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CYPRUS

·Majority of the teachers we not aware of any specific resources that facilitate the acquisition
of foreign language to dyslexics.
·One of the teachers mentioned that she used to look for resources because her son had
dyslexia and she came to the conclusion that audiobooks were really helpful instead of
making him read stories or different texts. 
·Majority of the English teachers who worked in a private language schools mentioned that
they follow a specific structure of teaching and usually use the same types of materials for all
students. However, they try to make worksheets more visual, for younger students when
learning the alphabet, and try to use graphic materials and big letters to make it easier.
Moreover, when it comes to assessment of dyslexic students, they try to provide them with
extra time for tests and exams and are not as strict when grading. Furthermore, they all
make use of videos, interactive whiteboards, eBooks and songs as much as possible. 

·The speech therapist and special education teacher expressed that they use educational
games to make learning more enjoyable. Examples:
-Αερόστατο website http://www.mikrapaidia.gr/ccsintro/ 
-Siem Educational Games: https://www.siem.gr/ 
-Ταξιδι στη χώρα των γραμμάτων: https://www.itsmart.gr/product_info.php?
products_id=2316
In addition, the mentioned the following reading apps for dyslexia: 
-Dolphin Easy reader: https://apps.apple.com/us/app/dolphin-easyreader/id1161662515
-Easy Dyslexia & Dysgraphia https://www.easyspellingaid.com/easy-dyslexia-aid/
-Demosthenis

GREECE

All the English language teachers mentioned that the material on the school curriculum is,
for the average student, and not for children with learning disabilities. The early years, the
first three grades are easier. In the fourth, fifth and sixth grade, things are getting very
difficult because we start with the grammar rules, bigger texts writing it is very difficult. 

For the 1,2,3 Grades teachers suggest:
- British Council’s site
- project based learning using digital tools
- drama plays and scenarios
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- interactive worksheets
- live worksheets 
- The word wall games
-flashcards in the early years 
-visual materials and mind maps
-multi-sensory learning
- digital dictionary, with loudspeaker for pronunciation, listening and speaking
- puppets 
-storytelling, 
-the written task should be easier for them to find the answers for example I give options,
choices so that they can answer easier.
For the 4,5,6 Grades teachers suggest:
- group work, I tried to put them in groups, so that when they are supposed to write
something, maybe they have talents in artistic, artistic talents. That's how I tried to group
them together so that they actually feel that they contributed to the project.
-post it. In terms of grammar, which is very difficult for them, and they cannot cope with very
effectively. I usually have small, short tables made myself and we stick them in their
notebooks so they can they follow symbols, rules, with examples and so that they can study
them afterwards, not having a grammar book, but in a very short and simple version
- use songs and lyrics
- a flipbook
- -digital interactive books like Photodendro
- mobile phones and WhatsApp, , Viber 
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What opportunities do you have (and how
often) to raise your qualifications as a SEN
teacher?

POLAND

Teachers participate mostly in courses accredited by the Ministry of Education. There is a
wide range of courses, even more specialised ones. They are sometimes free of charge,
sometimes fully-paid or partially covered by a given institution. The courses are widely
spread through Internet channels (e.g. social media). 
 



ROMANIA

“I do not have frequent opportunities for qualification in working with dyslexic children.”
“The school gives the teachers the opportunity to attend different courses every year. I have
already attended and intend to take part in courses held both in Romania and in schools or
specific suppliers of courses in other European countries.”
“There are some courses in Romania that a teacher can attend and raise his/her
qualifications as a SEN teacher, but I don’t consider myself qualified for that. I took part in a
few courses, and I also plan to take part in some in the future. There is at least one such
course every school year.”
“None”
“There are not many opportunities to raise my qualification as a SEN teacher given by the
Government. I usually take training courses paid from own funds.”
“None”

 

CZECH REPUBLIC

Mostly courses accredited by the Ministry of Education for teachers and educators for
people with special educational needs. The support of teaching assistant. 
 

 

Online courses are not effective as they involve many hours of an attendee’s own work at
home. The courses are offered by the Teacher Training Centre as well.  In most cases these
training courses are not tailored to the needs of children and therapists. The above courses
are mainly addressed to brand new teachers. There are no training courses for the
employees of speech therapy centres. 
Experienced therapists look for a narrowly specialized course which would respond to the
need of a given child. 

There are also various subject-oriented groups such as: logopedkibezhejtu, or multi-
platforms such as: zaklamerkowani.pl, where educators can find some information about
relevant courses as well. The recordings from the above sessions are widely accessible on
the internet. The interviewees/ respondents unanimously admit that face2face sessions are
most effective. 
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Another teacher expressed that the only opportunity she had to raise her qualifications
as a SEN teacher was during her master’s degree where she had a module related to
learning difficulties. But again it was a bit generic and did not get into a lot of details and
tips on how to deal with different learning difficulties as a teacher. 
A common response from all the English teachers was that there is a shortage of such
seminars or that they are not promoted as much as they should be. Also they all
expressed that professional development courses are extremely needed on such
matters and that they would all be more than happy to attend them. 
On the contrary, the special education teacher mentioned that there are often many
seminars that help to enrich their knowledge, but she believes that the daily contact that
they have with the children also teaches them a lot, and that each year they gain more
and more experience. 

CYPRUS
·
Overall, the response to this question was that there are not enough training opportunities
for professional development especially for teachers in the public school system. They
mentioned that there are no in school trainings provided and that the only place which
provides such opportunities is the Pedagogical Institute. However, these trainings are
optional and target all types if teachers in the public educational system and are not
addressed specifically to English teachers. 
·The teacher from the upper secondary school expressed that she had participated in a lot
of seminars related to dyslexia because my child is dyslexic. She had to seek out these
seminars on her own. Most of the seminars were organised by the Private Institute
Association of Cyprus, publishing companies which organised different kind of seminars for
English teachers and Pavlides Dyslexia centres. 

 GREECE

The interviewees mentioned that there are not many opportunities for them to raise their
qualifications without payment. The only free of charge seminars are: 
-Seminars offered and organized by school consultants and school coordinators.
-Moocs  of  eTwinning. 
-in service teacher training courses organized by Institution of Educational Policy and
Ministry of Education are free
There are other courses at a master or diploma level that charge you:
-There is a postgraduate degree in teaching children with learning disabilities in the National
University of Athens. 
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POLAND

Pronunciation
The limited abilities of individuals with dyslexia in mastering correct pronunciation are
related to auditory perception and difficulties in articulation. Children with dyslexia are also
afraid of making mistakes. 
Pupils with dyslexia should repeat the words correctly, even many times. Sometimes they
feel tired of constant repetitions and drills. Long expressions and complex words are initially
pronounced several times syllable by syllable together with the student. If the pronunciation
still needs correction, the next tasks have to wait. 

Expanding vocabulary
Pupils with dyslexia should learn new words while showing or demonstrating them. That’s is
the best method of memorizing words. Teachers use pantomime, gesticulation, rhythm,
songs with movement. Thus, they underpin different types of memory (visual, auditory,
kinesthetic). Visual aids such as flash cards are very helpful.
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-There are some 400 hour university seminars in the Open University, the EKPA University
but they have fees 
-Dyslexia and learning disabilities are part ofbachelor’s or master's degree. 
There are some opportunities, but most of them need some fees and they are not open to
English language teachers.
-Seminars about learning difficulties, allocate a part of them for dyslexia, but  there are also
have dysgraphia, dyscalculia. They are not clear about different types of learning difficulties.

 

 

 

What kind of materials/ resources help your
dyslexic students develop or raise their
language skills most and which linguistic skills
can they develop mainly (thanks to the
proposed resources/ solutions)? [to choose
from: writing/ reading/ speaking/ listening]



Reading
A pupil can learn short pieces of texts by heart and combine reading and reciting. If this
method is successful, at least to some extent (as it is not an ideal solution), the student’s
effort must be praised. A useful aid is the use of texts with capital letters, clear graphics, not
too long texts. While doing reading exercises, a teacher must be very careful and
appreciative not to trigger any frustration in a pupil (e.g. due to a long text). 
There are various methods of practising this language skill e.g. text division, jigsaw reading,
memorizing words through gestures, spelling words with the use of commonly known
abbreviations, i.e. HBO, BBC.

Writing
One of the tools commonly used by teachers is interactive board. Creative writing can be
very troublesome to students with dyslexia. Undoubtedly, copying is the easiest. In order to
write something, students should first understand words, expressions or sentences. Letting
alone their concentration – this exercise needs lots of attention. 
Some popular exercises in this regard include: writing on the back, writing with the use of
light or in the sand/ flour spilled on a tray, simulations, dialogues, drills.
Trying to help students with dyslexia spell words, the popular method is the Look-Cover-
Write-Check that allows to master the spelling of difficult words without knowing the basics
of phonetics and grammar. It is based on visual and kinesthetic memory. 
Individuals with dyslexia are able to write a long and coherent text if sufficient attention is
paid to this skill. 

 

CZECH REPUBLIC

Communication, verbal fluency
Communication is the main goal of foreign language teaching. Recommendations and
experience of teachers and educators from focus groups shows that they prefer teaching in
a foreign language. This leads to the direct formation of the connection between the
situation and the expression, pupils gradually learn to think in a foreign language without
Czech as a connecting link, without translations. In common situations (greetings, thanks,
repeating instructions, apologies) the use of a foreign language without translations is self-
evident. In more complex expressions, non-verbal means of expression, non-verbal means
of expression (movement, pointing) can be used for better understanding. 
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Pronunciation
Pronunciation, together with the melody and pace of speech, form the sound side of the
language, which plays a very important role in foreign language learning. A foreigner is more
likely to overlook an incorrect ending or word form than “Czech pronunciation”. The limited
abilities of individuals with dyslexia in mastering correct pronunciation are related to
auditory perception and difficulties in articulation. An equally important role is played by the
fear of mistakes. 
Pupils with dyslexia must first hear the expression many times, then repeat it together with
the teacher, classmates or with the whole class. We do not emphasize possible mistakes but
prefer to repeat the words correctly. Lond expressions and compound words are initially
pronounced several times syllable by syllable together with the student. If the pronunciation
still fails, we do not move on to the next tasks. 

Expanding vocabulary
When acquiring vocabulary, we form a direct connection between an object or situation and
a English expression without inserting a Czech word. There are several reasons. If an
individual has difficulties in recalling words in the mother tongue, why should we overcome
this handicap when learning new words. In addition, in many cases it is difficult to find an
exact equivalent. Literal translations from one language to another to not capture the
essence of expression. We prefer to use specific situations, we create model situations, we
use visual aids. The goal is to associate the new expression with the content without using
Czech. We respect the multisensory principle of teaching and learning. We use pantomime,
gesticulation, rhythm, songs with movement. We strengthen and use different types of
memory (visual, auditory, movement). 

Grammatic categories
As with the acquisition of other skills, it is impossible to say exactly to what extent an
individual with dyslexia is able to acquire the grammar of a foreign language. Setting goals is
very individual. It cannot be argued that one pupil with dyslexia has mastered a certain
subject, and therefore the others must too. Individual differences influence by mental
abilities, type and severity of impairment, and other characteristics must still be kept in mind.
A frequent cause of failure is failure to master grammar in the mother tongue. If a child
confuses verb categories in Czech, then it is difficult to derive this subject matter in other
language. Drill is probably the only way to go, both verbally and writing. 
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Grammar overviews and color-coded parts of speech are recommended aids for mastering
grammar. Both are very effective for individuals who prefer system, need overview and
prefer visual sensations. It is not important if the overviews are professionally created or if it
is the pupils’ own production, or their parents. The overview provides certainty, visual
control, helps to remember the subject matter. Therefore, the student should have it as long
as the knowledge is automated, as long as he subjectively feels that he needs the aid. 
From the point of view of self-evaluation and motivation, the overview provides certainty that
the student does not have to make a mistake or correct it, that forgetting does not have to
be immediately punished, that the teacher is willing to help and does not wait for a mistake.
Correctly developed and very easy exercises support the child’s self-confidence. Students
with dyslexia often need to explain and repeat what other students can think on their own. 

Reading
It is not true for all dyslexics that reading must always be better after preparation. In some
cases, it may happen that the child actually reads the text at home, but again at school his
reading is slow. A student can learn short sections of texts by heart and the result is a
combination of reading and reciting from memory. It is not an ideal situation, but the
student’s effort must be evaluated. A useful aid is the use of texts with capital letters, clear
graphics, sufficient division into paragraphs, not too long texts. For individuals with dyslexia,
simply looking at a long text written in small letters leads to a loss of motivation. 
When practising reading, we follow different goals, and therefore we use different
procedures for practising fluent reading with comprehension, others for obtaining
information from the text, where the goal is not accurate and fluent reading, but only partial
understanding of the content and subsequent guesses according to the context. 

Writing
Describing and transcribing text, writing according to dictation and creative writing are
different activities in terms of the intensity of involvement of individual psychological
functions, and therefore individuals with dyslexia achieve different results in them. It cannot
be said unequivocally that copying is the easiest. Without reading and understanding a word
or a sentence, it is the exact ‘outlining’ of shapes that is made difficult by difficulties in visual
perception and concentration of attention. If the child does not understand the content,
he/her should not copy entire texts from the blackboard or from the textbook without
understanding. In the case of a combination of disorders (dyslexia, dysgraphia etc.), the
question is whether it makes any sense for a child to write words that he/she cannot read on
the board or in a textbook, and if he imitates some shapes, he will not read them one after
the other anyway. 
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ROMANIA

Most of them have included these answers in the details given about the resources used
and have even given concrete examples, which means that they feel the need and that they
would like to have as many resources as possible to work. 
Audio-video materials are the most useful for developing the language skills of dyslexic
students. The language skills that can be developed mainly are those of listening and
speaking.
Speaking and listening are considered the most important but writing also plays an
important part.
“Definitely those involving listening and speaking, no matter the grade.”
“I normally use schoolbooks and Activity books along with educational sites. I try to improve
their Reading and writing abilities.”
 For younger learners, multi-sensory learning is very important.
“I believe that materials involving multi-sensory learning are the best to use when working
with DYSCHI, as it is very helpful for them to get to use a multitude of senses. Also, resources
that involve listening and speaking are very helpful, as they are the best way to expose
children with dyslexia to a foreign language.”
Some examples of resources: ixl.com, using flashcards, using colour to code grammar, using
multi-sensory learning to remember vocabulary, using Quizlet to memorise words, etc

 

CYPRUS
·
Making use of multisensory tools, interactive whiteboards, using pictures as a tool, practicing
memory, and using technology as much as possible. 
·One interviewee highlighted that during teaching time it is good for the teacher to start from
easy to difficult, from simple to complex, from concrete to abstract and from visual to
auditory.
·Using audio books, text to speech tools.

The popular is the Look-Cover-Write and check routine method that allows to master the
spelling of difficult words without knowing the basics of phonetics and grammar based on
visual and kinesthetic memory. 
Writing coherent text is nearly impossible for individuals with dyslexia unless intensive
attention is paid to this skill. 
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GREECE

-I've tried to use dramatization, theatrical skills scripts, from common myths, and to give
roles to every child in the class. And I've noticed that there's likely dyslexic children adapt
very quickly to this process. 
-They like to sing, 
- Activities on their computer and produce a piece of writing just on their computer, and this
is a way to avoid all that extra stress. 
- you allocate more time for them to finish any given task, 
- multi-sensory learning, like flashcards, puppets, storytelling, audio books, body movements, 
-the apps the computer can hear them. 
- flashcards
- Audio books
- They cover their page, the whole page and they reveal a line by line the text and they read
it. 
-paired reading  
-different colours and different fonts for different letters  
- use of highlighting pens
- Short term memory techniques eg. some rules that make us remember things. 
-if we create a safe environment, a safe place where they can express themselves, they gain,
they're motivated to, to participate, and learn effectively.

 

·During class a teacher should read the text out loud and not ask a dyslexic student to read
in front of the class.  
·Making use of mind maps and spider grams. 
·Playful exercises, games videos etc. 
·Using playdough for learning the alphabet letters. 
·Providing more time during tests and exams.
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POLAND

The participants of the focus groups say that if a child is fluent in L1, acquisition of L2 is/ will
be much easier. The main method used in foreign language teaching is a visual-kinesthetic
approach.
Tight cooperation between a therapist/ teacher, parent(s) and child is the main determinant
of success. Pupils should learn regularly, they should be motivated by the teacher, but also
by their parent(s). A very important role is attributed to parental awareness, and not denying
the diagnosis. Parents should be aware that speech or learning difficulties do not mean
writing aesthetic only, they also entail some emotional problems of their offspring.
Establishing a good relationship between a therapist and a child is crucial in educational
achievements. The next factor is parents’ trust in the therapist. An enabling factor is also
systematic and regular work of a pupil and their motivation.
The interviewees and participants of the focus groups unanimously admit that early
diagnosis, customized therapy and huge involvement of the home environment are the key
success determinants.

 

CZECH REPUBLIC

The participants of the focus groups agreed the individual education plan for each individual
student with dyslexia (or other disorder) is crucial for a successful foreign language
acquisition. The individual education plan is a binding work material serving everyone, who
participate in the upbringing and education of the integrated student. It is based on
cooperation between the teacher, the re-education worker, the school management, the
pupil and his/her parents (legal representatives), a worker of a pedagogical psychology
counselling centre or a special pedagogical centre. The benefit of an individual plan finds
participants mostly in following areas:
-Enables the student to work according to his/her abilities, at an individual pace, regardless
of the curriculum, without stressful comparisons with classmates,
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What are enabling factors which determine
the success of a dyslexic child in foreign
language acquisition? 



ROMANIA

Most participants emphasize the emotional factor and the teaching qualities of the teacher. 
“In my opinion there are at least four factors which determine the success of a dyslexic child
in foreign language acquisition:
1. The skills of the teacher in working with him,
2. The working methods used by the teacher,
             3. Subject adapted,            
             4. Using the student's creativity.”
“Self-confidence and the ability to understand that they are special in a good way are the
most important ones. They can achieve both with the help of their teachers, colleagues, and
school councillor.”
“Awareness and self-awareness, constant effort from teachers / parents / the dyslexic child,
setting goals and achieving them.”
“Perseverance, emotional coping strategies, goal setting, self-awareness, proactivity”
“When working with a dyslexic child, the teacher needs to do his/her best to develop the
child's self-confidence. In this respect, the help of the school counsellor is very valuable.”

“The enabling factors of dyslexic children are good verbal skills, often good at using
technology.”
“From my point of view, if not spoken by one of the family members, as native speaker, the
first thing is for him to like the language he is studying, to want to learn that language. The
kid needs a motive.”
,
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-Enables the teacher to work with the child at the level the child reaches, without concerns
about not meeting the requirements required by the curriculum. It is a guide for individual
teaching and assessment,
-Parents are also involved in the preparation, who thus become co-responsible for the
results of child’s work,
-The active participation of the student is possible – child is not passive. 

 

 

 



CYPRUS

In public upper secondary schools if a parent thinks that their child might have a specific
learning difficulty (e.g. dyslexia) they can submit an application to the school and then the
child is examined by a psychologist from the Ministry of education in order to become part
of the Special Support group of students at the school. Once the application is accepted
then the child has the following additional support: 
-Additional time during tests and exams
-Use of laptop during class and exams for writing 
-2 hours private lessons with the English teacher during school hours during which the
teacher can go through the lessons slower and give more attention to the student
·Most of the interviewees mentioned that the success of a dyslexic students lies heavily on
the motivation and willingness of the teacher to go that extra mile and become more
educated and adjust his/her lessons to the needs of dyslexic students. Majority also
highlighted that extra time during tests and activities, small class groups and the use of a
laptop to facilitate writing are very accommodating. 

,

 

GREECE

-The first and foremost factor, is the psychological factor. These children need to feel
confident; we need to boost their self-confidence to make them feel able to succeed. That
they are not secluded. They are not and something different from the other children. We
need to focus on their strengths. And we need to tell them that they can that they are good. 
-A major factor is the teachers’ techniques, We need to enrich the traditional teaching
methods that we have been using for the instruction of reading and writing mostly with new
appropriate techniques that are more challenging and more effective for children with
learning difficulties.
-The parents’ acceptance. Because I have the feeling that very often, the parents create a
very big problem, in a sense of, they don't believe in what their children can do. And
somehow the, the children get this feeling out of them. And then they reach a point where
they do not expect from themselves to make it, but they can do it. The parents must be
educated more, they need to learn what this is they need to learn how to live with this
situation and do their best.
-We as teachers give more time to a dyslexic child, but we teach other students that they
also need to accept this situation as well.

,
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-Personalized learning would be the best. Like in Greek language, one to one, one to one,
and not one size fits all, but the curriculum should be based on the needs of each individual
student. 
-A total change of the school culture. A differentiating method of learning. He or she needs
to have his own learning strategies. The teacher needs to adapt. 
-less students in the classroom. When you come to a class of 25, you cannot actually do
many things. 
-Teachers’ emancipation and creation of a professional community of practice. Sometimes, I
feel that I've been alone. And I guess that my colleagues will have felt the same that we were
alone in our day where to search for materials to improvise materials, to talk with parents. 

,

 

POLAND

National Education System is not financed properly. In fact, teachers do not have enough
aids. Lack of funds is also connected with a limited number of extra hours for DYSCHI’s
therapy. Besides, a variety of disease/ disorder classification should be extended in order to
hire more support teachers/ assistants.

In Poland special schools for dyslexic children only would be a perfect solution. Thus, tailor-
made curricula would be more likely to implement successfully.  

Furthermore, dyslexic children are not provided with separate books. Teachers reckon that
the books should be more adapted to DYSCHI’s needs, as this approach would help them
achieve good results and it would not cause them to feel frustrated or have low self-esteem. 

,
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What lacks in the national education system
(in the context of special educational needs/
learning difficulties) to optimize and make
teaching English to DYSCHI more
effective/efficient? 



CZECH REPUBLIC

Better awareness was the united answer of all the participants. The discussion from the
focus groups:
The current education system tries to accommodate children with learning disabilities with a
wide range of measures. According to the decree of the Ministry of Education, it is possible
to draw up an individual educational plan for the child, which will allow him to work at his
own pace, regardless of the curriculum - and especially without stressful comparisons with
classmates. The teacher does not work with the child according to the age or class in which
he is placed, but purely according to his needs and current level.
In some cases, transferring the child to a special dyslexic class can solve the problem. Here
he can master the same curriculum as his classmates in regular classes, but the advantage is
the smaller number of students in the class and specially trained teachers. Here, children
pay more attention to the basics of spelling and mathematics and less to, for example,
sentence analysis. Weaker forms of learning disabilities can basically be eliminated with
proper care.
Not all children who read and write poorly are actually dyslexic and dysgraphic. The
immaturity of the child is to blame for such problems. However, in the current school
system, they want all children to read by the end of first grade. By not giving them enough
space and time, they start a learning disability and turn them into dyslexics. Such children
then read poorly, the phenomenon is there, but it is not based on brain damage.
Gone are the days when dyslexia were a ticket to a special school. But a balanced approach
to learning disabilities is still being sought. Dissatisfaction occurs on both sides - between
parents and children, whose disorder is downplayed, and between teachers and some
experts, who believe that some diagnoses are due to a lack of patience or understanding.
 

,

 

ROMANIA

“In our country, the teaching of the English language could be optimized in the national
education system if there would be:
-courses for the training of teachers who teach English at Dyschi,
- adapted materials,
 teaching-learning-assessment guide adapted for Dyschi.” 
Almost general necessity of courses and training.
“The small number of supporting teachers, the small number of school councillors, the lack
of specific tools / ways of national evaluation for children with special educational needs.”
“I think the national education system lacks enough qualified teachers.”
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“The lack of specialised teachers for this segment is, in my opinion, the national education
system's major down point.”
-
“Financial resources for in-school support for children with SEN (adaptation of the school
infrastructure and cooperation with external professionals).
Adequate teacher education and training (equipping English teachers with skills and
knowledge to teach in a diverse classroom).”

 

,

 

CYPRUS
·
A unanimous reply to this question was that the national education system does not provide
any guidance specifically for English teachers. One participant expressed that there are not
enough resources in the public school system to provide the success of dyslexic children
even for their native language and that it really depends on the teacher. 
·Public low secondary schools: In the past, English teachers had one-on-one classes
(Στήριξη) with students with learning difficulties during school hours. During these sessions
the teacher had the chance to support the student and give extra attention to them and
make sure they are on track. However, this has stopped during the last few years for English
teachers. It is only implemented for other subjects which are considered more important like
Maths, Greek, Physics etc. 
·Public Upper Secondary schools: The teachers responsible for the Special Support Group
are not informed about the specific learning difficulties that the student has. Also they do
not receive any specific training as to how to approach the specific learning difficulties.
Moreover, it takes almost a year for the Special Support Group application to be approved
by the Ministry of Education which is unacceptable. This is mainly because there is a
shortage of school psychologists which belong to the Ministry as well as a lot of unnecessary
paperwork. 
·Trained and informed teachers are missing from the national educational system in Cyprus
which results in them not being able to work properly with such children. 
·The Ministry of Education should train and inform teachers at all levels through seminars
etc. so that teachers can work according to the needs of each child. 
·Schools do not have the right equipment for a Special Educator to be able to do the
intervention in the right way so they are forced to buy the equipment at their own expense. 

 

,
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GREECE·

-Dyslexic children want one to one individualized teaching and specialized English language
teachers. 
- more hours of English language in the curriculum at least one hour per day  

-less students in the classroom. 
-specific practical education so that we can cope with students’ needs.
- not mixed ability classes based on age. Maybe they should reconsider it, reconsider having
levels of English knowledge in primary school. 
-School psychologists to cope with the different psychological difficulties, or boost self-
esteem because as we know, there are levels of dyslexia. So, we can't cope with all of these
children. We can cope with easier, cases, but there are some difficulties.
- specialized personalized teaching at Integration units 
- Each teacher should have each own classroom and the students could change classrooms
instead of having teachers change classrooms. I could have my material with me all the time
and teach more effectively.

 

,

 

POLAND

For a child’s educational achievements the family is considered to be of primary importance.
A family with harmonious relationships is a critical factor in education. As a matter of fact,
working with a SEN child is not easy - it is demanding and also requires parents’ knowledge
of their child’s learning difficulties. Parents need to be aware that without their help and
support the child will not be able to cope with the school requirements on their own, and
that they need some supervision of another person. 
Parents should accept any learning difficulty of their child. It is not a failure. It is a matter of
raising-awareness talks, acceptance and full understanding of this situation. Parents should
invest some money any extra classes which also develop their child’s abilities if they can
afford to do so.
A key role is played by positive reinforcement and constant motivation of dyslexic children.
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To what extant does the tight cooperation
with parents of dyslexic children help them
assimilate the language knowledge faster?



CZECH REPUBLIC

Instructions and advice to parents of children with SEN are most often recommended and
defined by a school counselling facility, such as, for example, a pedagogical-psychological
counselling centre, where the child is examined and subsequently diagnosed with one of the
types of LD. The current modern age also brings with it a number of problems, with which
the family, and therefore especially the parents, have to deal. As an educational
environment, the family is considered to be of primary importance. A family with harmonious
relationships is an irreplaceable factor in education. From the point of view of home
preparation, it is necessary for parents to realize and be prepared for the fact that working
with a child with SEN is an activity that is not easy, is of a long-term nature, is demanding and
also requires parents’ knowledge of their child’s disability. It very often happens that the
home preparation of the child, despite the fact that the parents and the child try hard
enough and are motivated, does not have an immediate response in the form of an
improvement in school performance. Parents need to be aware that without their help and
support, the child will not be able to cope with the demands of school on his own and that
he needs the supervision of another person. 

 

,

 

ROMANIA

Great agreement on cooperation with parents. 
“The tight cooperation with parents of dyslexic children is essential in helping them
assimilate the language knowledge faster. The communication Teacher-Parents-Specialist is
very important. Parents provide additional support to their children in the learning process.”

“Parents are the ones who ensure continuous learning. or that's what he should do. a few
words today, in two days... Not just homework, before class. Or, as in most situations, the
parents find out which language the child likes the most and pay for a home teacher. “

“Cooperation with parents of dyslexic children is of utmost importance in order to help hem
assimilate any information faster.”

“The communication between teachers and parents is extremely important and can help the
teachers understand better the specific needs of each dyslexic child and help the parents be
able to support children while doing their assessments.”

“
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The close cooperation between parents and children helps them to be motivated and to
make efforts despite the difficulties encountered.”

„To the highest extent possible. Progress can only be attained via cooperation between
parents and school.”

 

,

 

Undoubtedly, the parents of a dyslexic child play an important role in helping them
assimilate language knowledge faster. Parents need to be supportive towards the child.
In order to achieve this the first thing parents have to do is to accept that their child is
affected by dyslexia so that they can offer them whatever help they may need. Of course,
close communication and collaboration with the teacher is necessary as the support of
parents when doing homework is quite critical especially in young children. 
Some parents who are not educated enough on dyslexia think that their child is not
worthy or capable of achieving anything and that they are simply being a bad student.
Most parents are used to the more traditional way of teaching and learning. For
example, if a dyslexic child has difficulty with spelling they think that asking them to write
the word 30 times instead of 10 will help them. But this is not the case. Some teachers
mentioned that they have tried many times to explain to parents that dyslexia is an
actual learning difficulty and that it just requires different learning styles. 
It is the parents' responsibility to strengthen their child's self-confidence, to respect its
individuality and provide it with various outlets to exploit his imagination and creativity, to
reward him for his continuous efforts and to express their approval during their
achievements.
Both parents and teachers need to be educated and informed on the matter of dyslexia
to enable the children’s acquisition of English. 

CYPRUS

“

 

,
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GREECE

Home school cooperation.Working with parents is a prerequisite for any successful result.
Still parents, from my experience, still parents are reluctant to come to the English teacher
because they feel that we don't that we lack knowledge, or that it's not that important, as you
said before, for the private tutoring, they don't feel that they should cooperate with us.
Although we try to tell them that we can indeed help their child. They feel that we come
second best. We definitely need this cooperation. 
Cooperation of professionals. If the student have some private teachers that help them in
the afternoon, that kind of teachers may cooperate with their schoolteachers as well. 

“

 

,

 

ROMANIA

Accomplishing this task was not so easy.
In Romania, as an association specialized in the topic of dyslexia, we have many contacts
with several professional groups from the following categories:
-teachers of all specialties, both in primary and secondary education, high school and at
university level
-specialists in charge of clinical evaluation, psycho-pedagogical and intervention in the case
of dyslexic students.
The truth is that in both categories there is a great lack of knowledge of the situation of the
dyslexic in relation to the school tasks of learning foreign languages, especially English.
The Romanian system of mass education introduces the study of foreign languages since the
first primary grade. 
It is preferred English.
At the beginning of gymnasium, the first foreign language started (English) is continued and
the second foreign language (French, German, Spanish, Italian) is introduced.
The school curriculum is usually very complicated and puts the greatest emphasis on
notions of grammar, the lexicon is often considered to be already purchased since the
preschool phases.
It is true that many children, whether they are dyslexic or not, are exposed from childhood
to contact with the English language, the Romanians' appetite for technology (based mostly
on programs, games, movies, etc. in English) being extremely high.
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Additional comments:



Practically every house in Romania, regardless of social status, has electronic devices and the
family, regardless of the degree of tuition, already has some basis in understanding a
minimum of words in English.
There is also a predisposition of the Romanians for learning foreign languages. 
It is known that many Romanians live and work in other countries and learn the local
language extremely quickly.
School learning in Romania, however, has other requirements, some exaggeratedly
academic, others insufficient to acquire the necessary skills to obtain qualifications according
to CEFR in higher categories, type B or C. 
There is even a request exposed by Romania to the European Commission not to introduce
the obligation of certification at levels B1, B2 or above at the end of the high school cycle,
because, despite the general good knowledge of foreign languages at the level of the society,
the structured learning necessary for CEFR qualifications is not enough in the mainstream
school. 
As for dyslexic students, their situation is again special in Romania.
Many of them, coming from families with a good academic base (they are the first families
who realize that their children have a problem, compared to those with a poorer training
and who are more tempted to consider that the child has a deficiency or does not want to
learn, rather than to seek to investigate the cause of learning problems) appeal from the
beginning to private systems.
There are in every larger city a significant number of private kindergartens with English
language of instruction, where, in smaller groups and with modern methods, English
teachers form a good lexical basis for all of children.
Among them there are often dyslexics undetected, and teachers can observe at most some
different rhythms of acquisition, problems with rhymes, possibly at the pronunciation of
words, attention problems, etc., but which, in the absence of a diagnosis, consider them
natural and act with pedagogical means as attractive and modern as possible.
There are many resources in English in bookstores (books, audiobooks, videos, etc.), the
same on the Internet in Romanian sites dedicated to the study of English, but also access to
sites in other countries.
None of the resources are dedicated to dyslexia, but they are very attractive and friendly and
can also be accessed by dyslexics.
Exposure to English since kindergarten creates an important basis for starting school
acquisitions. 

“
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In the first years of school, the learning of Romanian relies heavily on reading and writing, the
tasks are quite complex (dictations, long and complicated texts, classical literature with many
archaisms, with metaphorical expressions difficult to understand, notions of language theory
more than elementary grammar, later also literary theory, etc.). Then serious problems arise,
and the parents ask for the evaluation of the child who remains behind the class in reading
and writing. 
In the system there are specialists in recovery, speech therapists, who take over the children
and intervene on the main axes of reading and writing difficulties. This type of intervention is
addressed punctually to acquisitions in Romanian, not in English. There is also a cognitive or
psychomotor training type intervention made also by speech therapists, but the number of
these specialists is totally insufficient and barely copes with children who manifest difficulties
in Romanian.
That's why we don't have any therapists who have experience in working with dyslexics in
English.
Although in Romania we have many kindergartens and private schools taught in English, or
classes with intensive teaching in English in public schools, even their Romanian students
who study English do not have punctual intervention because they do not have specialized
therapists for this purpose.
It is usually because in such schools or classes go more well-equipped children for foreign
languages, so there is no experience of intervention or school adaptation.
Even Cambridge schools have only recently introduced departments for Special Educational
Needs, but it is still preferable to accept students without special requirements. 
However, despite these great deficiencies in our education system and the proven fact that
dyslexics in principle must have great difficulties in acquiring an opaque language such as
English, related to the transparency of the Romanian language, many children still manage to
keep up with their peers in English, then in Romanian. 
It can also be explained by the inhibitions developed by dyslexics in Romanian classes, where
it begins in force and with very high claims, they fail to be like their colleagues and even end
up refusing the tasks.
But when they study the foreign language, except for severe cases of phonological problems,
even children who later turn out to be dyslexic have a better attitude and assimilate more
easily, with greater pleasure and without fear of making mistakes. They do better orally than
written and later develop problems with grammar, spelling, but are not immediately
corrected by colleagues, the opacity of English by comparison with Romanian creating
problems for all children, even non dyslexics. 
Here is added another aspect probably specific to Romania.
For reasons related to the school system in general, for a very long time (decades already) it
is customary for ALL students who can pay for these services to receive extra private
tutoring, even if they are in public schools.
These meditations usually focus on the national exam subjects (Romanian and mathematics)
and on English.
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English tutoring takes place at least at the level of 2 hours or even 2 sessions of 2 hours per
week, most frequently with a dedicated teacher, that is a one to one tutoring, sometimes in
private foreign language centers, or in public centers (children's palaces left as a structure
from the communist period, but useful especially to children without material possibilities
and sometimes very well equipped with adequate staff).
In these conditions, our research within a focus group has encountered many negative
responses, there are very few teachers who admit that they have ever had a dyslexic student
(in mass school, other than in private meditations) and possibly to relate lived experiences
with this type of students.
In personal interviews conducted most of the time by phone or on whatsapp I investigated
this issue, and the conclusion is that most English teachers had other explanations for some
problems encountered with different children, but they did not realize that it may have been
a dyslexia. Basically, when many parents solve in private the problem of the foreign
language, the teachers at the school are not aware of the special situation of these children,
considering that they do not have dyslexics in class.
We also have dramatic cases, with children who effectively correspond to the profile of
severely affected dyslexic totally opaque to foreign languages, in which we tried to contact
the class teacher punctually through parents and unfortunately there was absolutely no
interest either to take part in the focus group, nor to participate later in a training
course,there is already a negative experience in class and in reality with the child's family.
There is another problem related to the very large number of students in classes, far beyond
the legal limits (over 30-35), given the chronic lack of investments in school infrastructure
and the ever-decreasing number of teaching staff in the system. 
The legislative reforms in Romania were not successful, the experiments according to foreign
models being most often resulting in failure. 
In this context, we have been collaborating for years with the largest federation of education
trade unions (FSLI) and through its environment we have always been able to bring the
information about the dyslexia to the target groups, teachers, educators, specialists.
This is something we have in mind with this project, and we want to bring our expertise in
the field of dyslexia along with Lexis project solutions through which to open this topic for
the Romanian school. 
Even if we presented a positive picture of the degree of knowledge of the English language at
the level of society in general, it is obvious that it would be necessary to shift the focus to the
mainstream school, so that the management of the study of English and the related costs no
longer fall exclusively on the family, this limiting the access of children from less favored
categories.
And it is obvious that dyslexics exist everywhere, in every school and in every class, as they
exist in all social environments, regardless of their material status.
However, we managed to reach some conclusions based mainly on the general knowledge
of the difficulties encountered by the dyslexic students and on the ways of school
adaptation. 
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