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POLAND

1. Individual assessment
·It is crucial to adjust the requirements to the children’s abilities and focusing on their effort
rather than on the output 
·Their performance should be assessed based on oral examination
·      Spelling mistakes should be accepted provided the content and structure of the
assignment are appropriate
·      Children should be allowed more time for completing tasks.

2. Varied teaching techniques
·Teaching the language should be based on practical every-day life situations and oral
communication
·Multisensory teaching- engaging all the students’ senses
·Kinesthetic methods of teaching
·Applying varied activities: (choral) repetitions, categorisation, varied revision activities,
labelling the pictures, using colours while taking notes, picture dictionaries,
games, rhymes, chanting, songs, crosswords, role plays, drama, associations, word families,
flashcards etc.

The aim of desk research is to present the current good practices, policies, Continuing
Professional Development programmes for teachers, and gaps in teaching pedagogies for
dyslexic children (DYSCHII) in terms of using e-tools. Seeking good practices related to the
language education of dyslexic children or national policies supporting the overall education
of dyslexic students try to base on OER (Open Educational Resources) and examples or
regulations/ conventions widely accessible on the Internet. Do not forget to include the
references/ bibliography/ webography.
In terms of support services, CPD programmes for professionals or linguists teaching
dyslexic students, including the deficiencies in teaching pedagogies, the best option would
be any kind of interview with the proper addressee being familiarized with the issue. Please
be brief and concise in your answers.
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Present 2-3 good practices related to the
language education of dyslexic children
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3. Appropriate lesson organisation:
· Avoiding distractors ( for instance too many items on the desk)
· Clear lesson structure, stating the aims of the lesson, summarizing it at the end
· Frequent revision of the material
· Giving short, clear, and chronological instructions
· Allowing breaks.

CZECH REPUBLIC

Methods for language education of dyslectic children are supposed to lead to
communication competencies. It is up to the teacher to choose for the student the best way
to acquire these competencies (Zelinková et al., 2020). 
Suggest-pedadogy (sugestopedie), which means learning though play. The children listen to
songs and listen to the text their teacher is reading out loud. At the end of the lesson, they
share what they learned from the teacher. That way they use both brain hemispheres. The
students should be able to communicate in the language in the realms of what they just
learned without making too many mistakes. They are not given any homework, they are only
asked to read the text once before they go to sleep and as they wake up (Adámková, 2012).
There is the physical response method which is in many ways similar to the suggest
pedagogy method, but emphasises movement. The students are led to do what the teacher
is asking them. There is also a method that uses drama plays, where the children learn to
react and talk though the play. The last one is a method using group projects, where the
students are working with their peers on one particular theme. The teacher is just a
consultant for them.
There are also specific approaches that can be used within the methods: a) a multisensory
approach, that emphasises the development of the ability to communicate by “receiving
information by seeing, hearing, touching or moving” (Pokrivčáková, 2018, p. 57); b)
sequential approach, that means taking small steps, from the themes the child knows to
something they do not; c) structured approach, where the child is learning similar words at
once based on their meaning or their phonetic properties. This approach can be used for
learning to read in foreign language as a component of the global reading method. This
method is particularly helpful, because the student is learning words by connecting them
with a picture or rhyming with other words. This means that the child doesn’t have to spell
the new word, which could be difficult as in many languages it does not have a phonetic
transcription; d) repeating and automatization of acquired knowledge, using the methods
mentioned in a variety of ways. 
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All these methods can be used with the additional help of visual aids (e.g., picture
dictionaries, picture cards and games or grammar overviews). 
There are exact methods developed for education of specific languages, such as English or
German or French, tailored to the specific challenges of the language. Let us take an
example from the English language education. For reading, we can use the method of global
reading. For writing, we can apply the Ferland method, where the student copies words in a
specific procedure: “look—say--cover—write—check”. However, this method is time
consuming and can be tiresome. That is why the Educational and Psychological Counselling
centre Nový Jičín advices to incorporate the sequential method, so the child learns to “write
similar words first, colouring the suffixes, prefixes and endings (e.g., worked, learning,
overcooked)”. An issue can arise in learning English grammar, if the child has grammar
difficulties in their mother tongue, because the analogy method will not be helpful. According
to the Educational and Psychological Counselling centre Nový Jičín, the child has to learn the
rules by heart. However, Zelinková et al. (2020) discourages from this form of learning and
instead, they provide strategies the learners with dyslexia can use (using colours when
learning conjugation, using pictures, schemas to understand the meaning of sentences,
recording model sentences, drama techniques and grammar overviews). Vocabulary can be
improved by using the multisensory approach, also the teacher can use a pantomime or a
dancing routine to songs. 
The evaluation of the student should focus on the things they achieved, not their mistakes.
The teacher should also bare in mind the limits the child has due to the dyslexia (Adámková,
2012).

ROMANIA

1.Romanian language

I.IDENTIFICATION
Depending on the age of the child, a distinction is made between two situations:

The risk of developing specific learning disorders - the presence of signs in preschool and
the onset of small schooling. Indicators are certain deficits/dysfunctions at the level of some
skills considered pre-acquisitions of reading-writing that manifest themselves in different
fields:
-language (expressive, at the level of vocabulary, morphosynthectic, pragmatic, articular
complexity; receptive, in terms of perception or understanding of speech, including
phonological processing; prolonged, persistent dyslalia)
-motor (coordination, coarse and fine movements, equilibrium, oculomotor coordination,
graphomotor)
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-psychomotor (rhythm, body scheme, space-time orientation, including laterality)
-cognitive (attention, perception, visual or auditory memory, working or long-term memory,
intermodal learning, cognitive operations).

Dyslexia, which is a specific disorder of reading skills (in terms of correctness, fluency,
comprehension), which are not developed at the expected level by reference to the level of
intellectual development, the level of schooling and the age of the person.  Dysortography
and dysgraphia include all forms of disturbances in the typical process of acquisition of
written expression (errors at the level of letters, syntactic errors and punctuation errors,
graphic expression). The diagnosis of dyslexia, respectively the diagnosis of dysortography
and dysgraphia, are established, as a rule, in the second grade, after the student has gone
through the learning of all the letters. 

According to the law, the teams of specialists from the regional centers of educational
resources CJRAE, upon notification of teachers and family, investigate the reported cases of
risk and recommend diagnostic evaluations and measures of rehabilitation and school
adaptation. 

II.SCHOOL INTERVENTION AND ADAPTATION 
In school, speech therapy and classroom interventions are made to develop analysis skills
and phonological skills, from macro to micro-structures, starting with the word, then the
syllable and reaching the phonemic level. 
For already diagnosed students, the following are used:
-alternative learning materials (Primer according to the Meixner method)
-multisensory methods (writing on sand, modeling letters from plasticine, reading
accompanied by audio, cut-out letters, rhythmic reading, games)
-dedicated books with special fonts, colored background, hyphenated words, underlined
paragraphs, space between words (e.g. special books for dyslexics from Gama publishing
house)
-word wall games, phonological training games in augmented reality and virtual reality
(Fordys Var project developed by ABCD)
-compensation tools (voice synthesis that turns a reading theme into a listening theme, spell
checker, dictionaries, digital vocabularies, audiobooks)
-dispensation measures (avoiding reading aloud in front of the class, dispensing with reading
texts whose scale and complexity exceeds the child's abilities, dispensing with the study of
foreign languages in written form, dispensing with writing after dictation)
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2.Foreign (English) Language 

The Romanian language is a transparent language and difficulties of a phonological nature
can be corrected by early appropriate intervention. 
In severe cases, compensation instruments shall be used. 
Depending on the spelling characteristics (especially the consistency) of a foreign language,
additional difficulties may be added. 
English being a language with an opaque consistency the difficulties of reading or writing can
be great (the spelling units have multiple phonological representations or the phonological
units can be represented by multiple combinations of graphemes, e.g. week, weak, where,
were, cat, was, saw, made, car) students can find  to their own ways of compensation,
reading the words as if they were images,  based on the first letter, or a group of letters
known from the content, similarities, or associations with the illustrations. 
Multisensory approaches can be used, although they do not work well in severe cases. 
When texts become more complex, these methods no longer work well and dispensary
measures are used, as well as at the Romanian language. 
The oral route is the safest method, many dyslexics being able to acquire the lexicon of the
English language and a correct pronunciation, by watching movies, video games, most of
them in English. 
Also, up to a certain lexical level, children purchase English orally since Romanian
kindergarten, or English kindergartens and private language schools, very numerous in
Romania. 
The grammatical structures of the English language, either orally or in writing, being very
different from the language Romanian can be more easily assimilated by repetition in known
contexts, without insisting on their analysis. 
Difficulties related to verbal tenses are often insurmountable and fall under the category of
dispensary measures. 
It is mandatory to give additional time when performing work tasks, due to the high cognitive
load in the absence of automation of the reading process.
It is recommended to work in a team to highlight the good creative capabilities of the
dyslexic and to be supported in tasks that involve rigor and grammatical correctness.

CYPRUS

The LiFLexia approach by the New Hope Private Special & Tutorial School
(https://newhope.com.cy/ )
The New Hope Private Special School is located in Nicosia, Cyprus and was the First Private
Special School in Cyprus approved by the Ministry of Education and Culture. It caters for
students between the ages of 4-21 years’ old who suffer from dyslexia, dyspraxia, dyscalculia,
ADD, ADHD etc.
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Visual memory
Auditory Memory
Phonological awareness
Auditory discrimination
Automized naming

The school carries out various assessments to identify the specific characteristics and degree
of each child’s disability and then tailors their education appropriately. The school’s policy
includes an average class size of up to 5 students in order to ensure that each student gets
the appropriate attention. Multi-sensory methodologies are used in order to enhance skills
on the following subjects: English, Maths, Study skills, Creating writing etc. The school’s
English Language program includes sessions based on the LiFlexiA© methodology to
improve their spelling, reading and writing skills. LiFLexia© is a structured phonetic linguistic
approach, developed by the school’s founder, and designed to enable specialist teachers to
improve the cognitive weaknesses of children with Specific Learning Difficulties in the
following areas:

It is based on a hardware-software combination, that uses commercially available light flow
message boards controlled by a specially developed software and adapted for use either in a
class situation or for teaching children with specific needs on a one-to-one basis. Maximum
benefit is gained through a presentation of red letter characters that flow on a display unit
one by one to form words. The pupils find it attractive, enjoyable and a novel way to improve
their reading and spelling skills

American Academy School- Learning Support Centre
(https://americanacademy.ac.cy/school-structure/learning-center/ )
The American Academy School in Cyprus is a private primary and secondary school which
operates a Greek and English speaking Learning Support Centre. Through the support
centre specially trained staff offer highly specialized help to children with dyslexia and other
learning difficulties in the areas of reading, spelling, writing, reading, reading comprehension
as well as mathematics. The use a multi-sensory approach with special software and
structured exercises to help children overcome their difficulties. It can be either one-to-one
tuition or on groups of not more than four. The approach is tailored to each child’s specific
needs and their progress is followed up by an educational psychologist which provides
progress reports to their parents after each term. 
In addition, the centre organizes lectures, with experts on dyslexia from both Cyprus and
abroad, for parents and the public in order to increase general awareness concerning the
existence and problems related to dyslexia. In this way, parents are able to identify their
children’s potential problems early on. 
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Using a personalised and multisensory approach in teaching English. Adapting lessons to
meet the needs of all students and ensuring that students with learning difficulties feel
comfortable in the classroom.
Sticking to routines and following clear schedules. 
Using visual stimuli for vocabulary learning, highlighting parts of speech for coding
grammar and syntax, blocking out unnecessary stimuli and using appropriate teaching
technologies.
Providing multisensory lessons which involve role play, games, songs and other group
activities.
Giving dyslexic students time to process information and do any activities at their own
pace.
Using a bigger font in worksheets.
Using Microsoft immersive readers to adapt the font to our students’ preferences
Using mind maps to help consolidate vocabulary and grammar.
Using highlighted words or phrases to draw our student’s attention to the desired part of
a phrase or text.
When we teach students the alphabet kinesthetic exercises, such as the formation of
letters in the air or in sand or in clay, should be used as they strengthen the imprinting of
the letter in the long-term memory.
Before reading, building words on paper or plasticine as well as embellishing the text
with pictures is quite helpful. In addition, teaching unknown words in advance and
annotating the title helps to understand the text.
When reading, teaching should be done gradually from single words to sentences. The
use of a ruler so as to stick to the correct line that the student reads may make the
reading easier. The use of flashcards and learning the words in conceptual groups and
the formation of teams of students who can help each other lead to better acquisition
(British Dyslexia Association) 

GREECE

(http://prosvasimo.iep.edu.gr/el/yparxon-ekpaideutiko-logismiko/mathisiakes-duskolies)

9

http://prosvasimo.iep.edu.gr/el/yparxon-ekpaideutiko-logismiko/mathisiakes-duskolies


What are the national policies which support the
overall education of dyslexic children, with
special emphasis on language education sector? 

 

 

·      A dyslexic student shall be provided the assistance of Psychological and Pedagogical
Counselling Centre (therapy, workshops, counselling, extra classes) The class teacher is
obliged to inform all the teachers of the child of the arrangements with the Counselling
Centre and shall monitor their execution. 
·      In severe cases of dyslexia , the student might be exempt from the second modern
foreign language course. 
·      A modern foreign language is one of the compulsory subjects on the end-of-
primary school exam (Egzamin ósmoklasisty). Learners with special educational
needs are entitled to take the exam in conditions and forms adjusted to their individual
psycho-physical capabilities. 

POLAND

The examiners are obliged to obey the special rules in terms of open questions assessment
(for instance accepting spelling mistakes)
Dyslexic examinees are exempt from the obligation to mark their answers to close questions
on the separate answer sheet (it is enough if they mark their answers on the exam paper)
In more severe cases of dyslexia, the student might be assigned a support teacher (for
instance in order to read out longer written texts included in the exam paper)
 Dyslexic children are also allowed extra time to take the test.
Unfortunately, no adjustments of the form of the exam papers have been implemented to
meet the special educational needs, therefore dyslexic children take standard exams.
Experts claim that the form of exam papers could easily be adapted to meet the special
educational needs i.e. potentially problematic/distractive layout, appropriate font, line
spacing (to minimize so called ”visual stress”), paragraphing, adjusted instructions and types
of tasks.

CZECH REPUBLIC

Legislation supporting the overall education of children with special educational needs
(encompassing dyslexia) are:
School Act – Law No. 561/2004 on pre-school, primary, secondary, higher vocational and
other education (valid from September 1,2017)
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Regulation 72/2005 on providing consulting services at schools and school consultancy
institutions, updated with the Regulation No. 197/2016
Regulation No. 27/2016 on education of learners with special educational needs and
talented learners (valid from January 1,2018)
Regulation No. 270 on education of learners with special educational needs and talented
learners (the first regulation amendment)
Regulation No. 416/2017 on education of learners with special educational needs and
talented learners (the second regulation amendment)
A free of charge supporting measures for children with SpLD that the school or the
pedagogical-psychological advisory service recommends are: “a) consultancy by the school
or school consultancy centre; b) adapting the organization, content, assessment, teaching
forms, teaching techniques, and school services, including prolonging the schooling by two
years; c) adapting both acceptance criteria and graduation criteria; d) using compensating
aids, special textbooks, and special teaching aids; e) adapting the expected learning
outcomes; f) education in accordance with an individual education plan; g) using the help of
teacher’s assistant; h) using the help of other persons as interpreter, scripter, reader, ect.; i)
education in adapted spaces” (Pokrivčáková, 2018, p. 17)
The laws in this area are highly influenced by EU educational legislation. They aim at
supporting students with special educational needs to achieve education in all areas equally,
including foreign language education. Despite the best efforts to provide these children with
the same chances as their non-SpLD peers by school inclusion, mainstream schools are not
ready to support these children satisfactorily. This puts extra responsibilities on the teacher,
who should be able to “manage mix-ability group activities” in class (p. 16). This includes
foreign language teachers, who are lacking in self-confidence when it comes to developing
learning strategies for students with dyslexia either in developing their own techniques or
following learned guidelines (Pokrivčáková, 2018). 

ROMANIA

The law in force of national education provides for the right to education for all persons with
special educational needs.
LAW No. 1/2011 of 5 January 2011 - National Education Law 
 Art. 2 (4) The State provides the citizens of Romania with equal rights of access to all levels
and forms of pre-university and higher education, as well as to lifelong learning, without any
form of discrimination 
ARTICLE 12 
(6) The State shall guarantee the right to education of all persons with special educational
needs. Special and special integrated education are part of the national system of pre-
university education 
ART. 48 
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Special and special integrated education, organized for people with special educational
needs or other types of educational needs, established by order of the Minister of
Education, Research, Youth and Sports, is carried out for all levels of education,
differentiated, depending on the type and degree of deficiency 

1.

Since 2016, an article has been added.
ART. 12 Completed according to Law 6/2016
(1^1) The education of people with learning disorders (dyslexia, dysgraphia, dyscalculia) is
ensured by established psycho-pedagogical methods and by adequate approach, according
to the law. 
(1^2) People with learning disorders are integrated into mainstream education. 
Starting with 2017, there is a support methodology for students with Specific Learning
Disorders (OMEN 3124/2017), following the appearance of law no. 6/2016, which completes
Law no.1. 
This methodology clarifies the terms and categories of Specific Learning Disorders, how to
identify in the classroom and differential diagnosis, the ways of certifying and obtaining an
appropriate status in the school, taking over the case in school, drawing up the Personalized
Educational Plan, the tools and measures of compensation, the dispensation measures, the
training of teachers, the consultancy given to families, etc.
Since 2017, the law is partially respected, the society still having a high degree of resistance
to the flexibility of the act of education.
In addition, the Romanian school being a school based on competition, the level of
acceptance of the use of school adaptation measures is still low and families must fight for
the respect of the legal right of the child.
Progress has been made at national assessments, where students certified with Specific
Learning Disorders are entitled to important adaptations (support materials, mental maps,
computer writing of written papers, corrective software, additional time, the possibility of
dictating the work to an assistant teacher). 
In the standardized English language exams, only additional time is granted in the case of
paper writing. 

CYPRUS

The Special Education Law 113(I)/1999: 
The Special Education Law 113(I)/99 provides the main legislative framework until today,
where students with disabilities have the right to be integrated in the mainstream schools.
According to this law, which is also known as the Education Act for children with special
needs, the government takes responsibility for all students from the age of three until the
completion of post-secondary and higher education studies. The Ministry of Education must
provide equal education opportunities to all children. 
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the detection of children with special educational needs (SEN);
their assessment and development of an individual education plan;
their placement in the most appropriate educational setting with provision of both
teachers and educational resources to meet their needs;
the on-going evaluation of the child’s progress.

Instruction in the Mainstream Classroom with additional support from a special
education teacher and/or a speech therapist, 
Schooling in a Special Unit of the mainstream school with partial, where applicable,
integration in the mainstream classroom, and
Attending public special schools 

According to the law, a child is considered to have SEN: “if they have significantly greater
difficulty in learning than the majority of children of a similar age, or; if a disability prevents
them from using the standard educational facilities and resources available in mainstream
schools” (“Legislation and Policy | European Agency for Special Needs and Inclusive
Education”, 2020).

The law regulates the following: 

In the case of Cyprus, school settings for students with disabilities fall under the following 3
categories (Martínez-Monés et at., 2019): 

Children with dyslexia are usually schooled in the mainstream classroom with additional
support from a special education expert. It is important to mention that educational system
has received negative criticisms by several researchers for marginalising students through
curriculum and legislation (e.g. Phtiaka, 2010; Symeonidou & Mavrou, 2014). It is argued that
even the students which attend mainstream classrooms are not fully integrated in everyday
learning routines. Overall, the Cypriot educational system still needs adjustments/ updates in
its policies and methodologies in order to fill in the requirements of inclusive education. 

GREECE

First of all, there is support regarding the diagnosis of dyslexia which is made by Services
that are certified by the Ministry of Education and include the Centers for Differential
Diagnosis and Support of students with special educational needs (Government Gazette
4547/2018). What is more, there are integration classes for children with learning difficulties,
in both the primary and secondary education. Furthermore, the Greek educational system
provides special treatment for dyslexic students by replacing written exams with oral ones,
through which they are given access to tertiary education. 
Also, concerning foreign language exams extra time is given to students with dyslexia. Finally,
seminars for teachers are organized by School Coordinators and specialists in Special
Education issues offering guidance and support regarding the handling of students with
dyslexia and other learning difficulties.
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For the teaching of the English language there is not a national policy. The teachers of
English themselves, voluntarily, attend seminars on dyslexia and seek for advice from the
teachers of general education, specialized on learning difficulties. 

 

 

Are there any support services (e.g. associations,
advisors) that provide teachers with resources to
respond to dyslexic children’s needs and create
tailor-made/ customized language curricula for
them?

POLAND

The main NGO that deals with dyslexia is Polish Dyslexia Association (Polskie Towarzystwo
Dysleksji)
Their mission is to disseminate the knowledge of dyslexia, support teachers, parents and
children, in cooperation with the Ministry of Education. They organize conferences, teacher
trainings and promote European Dyslexia Awareness Week.
The Ministry of National Education published the booklet for teachers on enhancing the
effectiveness of teaching children with special educational needs.
https://zpe.gov.pl/a/podniesienie-efektywnosci-ksztalcenia-uczniow-ze-specjalnymi-
potrzebami-edukacyjnymi-materialy-dla-nauczycieli/DX0n967Ao
Also, the results of some research into dyslexia conducted by Polish Academy of Sciences
(PAN) have been published on the website of The Ministry of National Education.
(https://www.gov.pl/web/edukacja-i-nauka/badania-pracy-mozgu-dysortografia-to-nie-jest-
lzejsza-forma-dysleksji).

CZECH REPUBLIC

To provide children with tailored support in school, the school and parents can consult with
a Pedagogical-psychological advisory service, which provides an assessment of the child’s
mental capacities by a psychologist using psychodiagnostic tools (WJ-IE, WISC-III, IST 2000 R)
and potential special educational needs by a special needs teacher who combines various
diagnostic methods with regard to the child’s problems in areas the school and parents
noticed beforehand. The special needs teacher then diagnoses the child.
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The pedagogical-psychological advisory service interviews the parents at the beginning and
the end of assessment, where the needs of the child are discussed. Regarding these
interviews, the psychologist and special needs teacher write an official statement regarding
recommendation for tailored accommodation of the child’s needs in their school. 
Other services are school advisory service with an educational consultant or psychologist,
who assists the teachers; and special pedagogical centre, a highly specialized institution that
provides support for children with special educational needs (Pokrivčáková, 2018). 

ROMANIA

In Romania, there are several associations that work especially in lobbying for the realization
of modern legislation and its implementation, but also for the general information of the
public and the training of teachers to understand the specifics of dyslexia and the need to
adapt the teaching methods to allow the proper education of these people. 
The Romanian Association for Dyslexic Children performed the first actions before the
appearance of the specific legislation:
-adapting a textbook for learning reading based on the Meixner method
-personal development camp for dyslexic children 
-conferences with guests from Meixner academy in Hungary 
-workshops for parents and for specialists in speech therapy 
http://dislexia.ro

Bucharest Association for Dyslexic Children:
-organizes conferences in collaboration with the University of Bucharest, FSLI (Federation of
Teachers in Romania)
-publishes information and support materials for dyslexic children (Selections of mental
maps for language and literature Romanian)
-organizes workshops for specialists in neuropsychological recovery
-develops local and European projects: Magic Sens (teacher-shaped platform for NPS with a
focus on specific learning disorders), Fordys Var (platform to improve the skills of dyslexic
children up to 14 years of age by using augmented reality and virtual reality technologies)
http://www.dislexie.org.ro

- LEARN-id Interdisciplinary research laboratory of individual differences in learning, part of
the research programs of the Department of Special Psychopedagogy, within the Faculty of
Psychology and Educational Sciences (Babeș-Bolyai University Cluj-Napoca)
http://learnid.centre.ubbcluj.ro

-other organizations, e.g. Human Coordinates (support tool platform for dyslexic children for
learning and national assessments)https://coordonateumane.ro

15

http://dislexia.ro/
http://www.dislexie.org.ro/
http://learnid.centre.ubbcluj.ro/
https://coordonateumane.ro/


In the structure of the Ministry of Education there are the regional centers of educational
resources, CMBRAE ( for the capital Bucharest http://www.cmbrae.ro/2017 și CJRAE for each
district in the country e.g. http://cjraems.ro ) which monitors and coordinates the
certification, intervention and school counseling activities for all students with special
educational needs. 
By law, they are also involved in the process of certifying and notifying cases of students with
Specific Learning Disorders.

CYPRUS

The number of support services for teachers is rather limited in Cyprus. The Cyprus Dyslexia
Association which was established in 1994, aimed to provide help to dyslexic people in order
to develop their academic performance and their well-being. The Association provides
support in the following fields: Advocacy, Communications and Media, Education & Research,
Health & Social Welfare, Human Rights, Peace and conflict resolution, Volunteering, Youth
and children. However, the actions of the organization seem to have been very limited since
2014. 

GREECE

The planning and implementation of instructive seminars, training activities, and lifelong
learning initiatives are organized by the Ministry of Education in collaboration with the
Regional Education  Supervisor or the Education  Supervisors and the Educational Advisors
of the Education Directorates of the KE.D.A.S.Y. headquarters, upon approval by the Regional
Quality Supervisor of Education, for the benefit of the members of the school community.
EAE's educational services include official diagnosis, diagnosis, evaluation and identification
of special educational needs, systematic pedagogical intervention with specialized and
appropriately adapted educational tools and programs, which are implemented by the local
Differentiated Diagnosis, Diagnosis and Support Centers Special Education There are also
associations and advisors that  supervise and assist teachers, parents and students.
Unfortunately, the state centers usually try to deal with dyslexia in the mother tongue, that is
Greek. Little progress has been done concerning the teaching of English. 
Apart from the public sector there are numerous private practitioners and organizations that
specialize on learning disabilities. 

16

http://www.cmbrae.ro/2017
http://cjraems.ro/


POLAND

Local In-Service Teacher Training Centres occasionally organize trainings on dyslexia.
It can also be observed that more and more teacher trainers and organizations provide
webinars on dyslexia. Some webinars are free of charge (see the References) . 
It seems that the teachers who want to develop professionally need to seek various
resources on their own (trainings, webinars, conferences, books, academic articles etc.).

CZECH REPUBLIC

The teachers can deepen their education in Special pedagogy – specialization on Special
Learning Difficulties program at Masaryk University under the Faculty of Pedagogy. The
applicants must have completed Mastery program in special pedagogy. The CPD program’s
duration is 2 semesters and costs 15.000 Czech crowns/1 semester. 
DYS-centrum Praha, z.ú. offers courses and seminars about SpLD. The accreditation is
approved by the Czech Ministry of school and education. 
Most teachers study the issue of SpLD in their university program or they attend a seminar
afterword (Hájková, 2015). However, the state of education of teachers regarding teaching
foreign language to children with dyslexia, is not up to required standards. Most teachers
are unsatisfied with their knowledge in this area, their university education did not put
enough emphasis on the “how” in teaching foreign language to students with dyslexia
(Pokrivčáková, 2018). 

 ROMANIA

There are already many training programs, some organized by these resource centers, with
the support of associations for dyslexic children in Romania, others as initiatives of
universities, or of professional associations. 

Are there any CPD programmes for teachers
specialized in dyslexia? If yes, specify them briefly.
Are these programmes addressed to staff teaching
students with SpLD (e.g. dyslexia) or they are very
general? 
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During the pandemic period, webinars have intensified because of finding an economic
solution to group students and the effect is positive.
The FSLI Federation has organized with the support of associations for dyslexic children
many training activities, the federation having the most successful number of teachers in the
country among its members.

CYPRUS

The Cyprus Pedagogical Institute organizes professional training seminars during the school
year on a range of topics and subjects, aiming to train the in-service teachers on a variety of
innovative pedagogical approaches and teaching practices (Cyprus Pedagogical Institute,
2007). The seminars are optional and usually have a duration of 15 hours. The SEN related
seminars usually focus on specific disabilities, such as language difficulties, behaviour and
emotional problems, specific learning difficulties such as dyslexia, or attention deficit
hyperactivity disorder. 
In addition, the Ministry of Education & Culture (MOEC) also provides in-service teacher
training seminars but not as often as the Cyprus Pedagogical Institute. The SEN related
seminars target mostly the Special Education teachers rather the general ones, and are
usually funded by European projects or NGOs.

GREECE

There are many University programmes which provide specialization in Special Education
and they are also carried out electronically. Most of these programmes are conducted by the
National and Kapodistrian University of Athens. 
The School of English in Aristotle University Thessaloniki used used to run a seminar on
dyslexia called Dystefl.
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POLAND

It seems that new technologies facilitate teaching and learning foreign languages. Some
dyslexic-friendly versions of texts featured by a popular EFL textbook are already available
online 
(https://elt.oup.com/student/englishfile/dyslexicfriendly?cc=pl&selLanguage=pl)
Furthermore, online platforms with activities allow students to take particular exercises many
times, which would be impossible to do in a standard coursebook/workbook.
The new technologies provide many opportunities, provided the teacher knows how to use
them wisely.

CZECH REPUBLIC

Most teachers in central-Europe countries find teaching foreign language to children with
SpLD “ever-demanding task exceeding their knowledge and skills gained during university
training.” (Pokrivčáková, 2018, p. 42). The use of modern technologies (e-learning) can be an
easy way for teacher-student cooperation. For example, teachers can incorporate tasks on
smartphones or iPads, where the student can access dictionaries and educational apps,
such as Duolingo, Quizlet or BBC Learning English (Zelinková et al., 2020). However, IT
technologies have so far, a minimal utilization in classes. Teachers do not regard them as
necessary and also time consuming. Doing interviews for her theses, Ševelová (2020) found
only two respondents who used technologies in their work with students with dyslexia (exam
evaluation, audio recordings). 
The overarching need is for teachers to develop better relationship with IT technologies
during their education, develop a knowledge about the tools and programs available and
incorporate them into their work with children with dyslexia.  

What are the gaps of teaching pedagogies for
dyslexic children (DYSCHII) in terms of using new
technologies? (The gaps can be closely related to
the particular needs of both teachers and dyslexic
children). 
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Time constraints due to the large amount of curriculum that needs to be covered 
Lack of infrastructure
Lack of in –classroom teacher support 
Need for professional development 
The amount of time required for preparing ICT related activities

ROMANIA

Romanians' appetite for new technologies is huge.
Also, dyslexic children have very good skills to use these technologies, therefore they are
also considered good compensation tools for them.
Teachers are already using many applications and the pandemic has somewhat forced
mobilization to access programs and use them in teaching.
For English there is a lot of preoccupation, because most of the materials that can be
accessed for free from the internet are in English, which calls a slaughter.
That is why the level of knowledge of English in the oral form is also quite good for dyslexic
children and, with the help of technologies, they can also compensate on the spot for the
difficulties in the field of grammar or the organization of speech in writing. 
There are many sites in Romanian that offer solutions for dyslexics, and they can be
accessed online mostly for free.

CYPRUS

As argued by Marina Georgiou, the President of the Cyprus Association for the Support of
Persons with ADHD/Cyprus, secondary school staff are not qualified to teach students with
learning difficulties. There is no technical support such as automatic text translation
software, text to speech or audio books in schools (if there are any, they are not adequate)
and to be purchased privately by parents, they are too expensive. She also claims that the
way of assessment (of specific children and in education in general) needs to be
differentiated (Filenews, 2022). 
In general, over the past decade, digital education and the incorporation of ICT tools in the
classroom has been a clear policy focus. However, according to the Education and Training
monitor (2020), implementation has room for improvement and this was especially apparent
after the pandemic and the shift to distance learning. Further information received from the
Education and Training Monitor 2020 indicates that although primary school teachers
frequently use ICT tools for their own preparation, they rarely integrate they tools in class. 
The findings of a study conducted by Vrasidas (2010), present various reasons why teachers
in Cyprus have difficulty in adopting the technology tools that they are given. Some of the
barriers to using ICT in classrooms identified by the study are the following: 
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GREECE

There have not been any serious attempts in creating proper educational material to
address the needs of dyslexic learners, let alone guides as to how to use new technologies.
Most of the teachers search online for educational software that matches the needs of these
learners and through trial and error, figure out how to navigate through these platforms and
adjust them to their learners’ needs. This of course highlights the fact, that the full potential
of these platforms may  be fully exploited. 
Therefore, assistive technology should be employed in the teaching pedagogies for dyslexic
children in order to enrich the traditional methods of instruction for teaching reading and
writing. What is more, the learners’ independence will be built and along with that, their self-
confidence will be boosted, characteristics which will help them to put their reading
difficulties aside and focus on their strengths. 
Finally, new technologies and electronic tools for the teaching of language to dyslexic
children will fill the existing gap in the teaching curricula and teaching resources and it will
offer teachers a sound basis to work on, as well as save them valuable time and energy. 
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POLAND

M.Bogdanowicz, A.Adryjanek,M.Rożyńska, Uczeń́ z dysleksją w domu poradnik nie tylko dla
rodziców.
M. Bogdanowicz, O dysleksji czyli specyficznych trudnościach w czytaniu i pisaniu -
odpowiedzi na pytania rodziców i nauczycieli.
M. Bogdanowicz, Dysleksja w Kontekście Nauczania Języków Obcych.
A. Dyl – Tarnawska, E. Gronkiewicz, Symptomy dysleksji w nauce języków obcych. 
B. Gosiewska-Turek, Studium przypadku polskiego ucznia z dysleksją, uczącego się języka
angielskiego jako języka obcego metodą multisensoryczną oraz wpływ takiego nauczania na
skuteczność własną ucznia.
M. Jaworska, Uczeń ze specyficznymi trudnościami w uczeniu się w procesie uczenia się i
nauczania języków obcych w Polsce.
W.Król-Gierat, P.Forma, Uczniowie ze specyficznymi trudnościami w uczeniu się̨ na egzaminie
ósmoklasisty z języka obcego. 
D. Leśniak, Dysleksja w nauczaniu języka obcego : wybrane zagadnienia.
E. Łachowska, Dysleksja a nauka języków obcych- poradnik dla rodziców i nauczycieli.

Komunikat dyrektora Centralnej Komisji Egzaminacyjnej z 20 sierpnia 2021 r. w sprawie
szczegółowych sposobów dostosowania warunków i form przeprowadzania egzaminu
ósmoklasisty w roku szkolnym 2021/2022
Centralna Komisja Egzaminacyjna, Zasady oceniania rozwiązań zadań Egzamin: Egzamin
ósmoklasisty Przedmiot: Język angielski 
Obwieszczenie Ministra Edukacji Narodowej z dnia 9 lipca 2020 r. w sprawie ogłoszenia
jednolitego tekstu rozporządzenia Ministra Edukacji Narodowej w sprawie zasad organizacji i
udzielania pomocy psychologiczno-pedagogicznej w publicznych przedszkolach, szkołach i
placówkach.
Rozporządzenie Ministra Edukacji Narodowej z dnia 22 lutego 2019 r. w sprawie oceniania,
klasyfikowania i promowania uczniów i słuchaczy w szkołach publicznych

www.ptd.edu.pl
https://edunation.com.pl/
https://karinafrejlich.pl/
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