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Introduction 
The aim of desk research is to present the current good practices, policies, Continuing Professional 

Development programmes for teachers, and gaps in teaching pedagogies for dyslexic children 

(DYSCHII) in terms of using e-tools. Seeking good practices related to the language education of 

dyslexic children or national policies supporting the overall education of dyslexic students try to base 

on OER (Open Educational Resources) and examples or regulations/ conventions widely accessible on 

the Internet. Do not forget to include the references/ bibliography/ webography. 

In terms of support services, CPD programmes for professionals or linguists teaching dyslexic 

students, including the deficiencies in teaching pedagogies, the best option would be any kind of 

interview with the proper addressee being familiarized with the issue. Please be brief and concise in 

your answers. 

The maximum volume of the whole document should cover 2-3 pages. 

Present 2-3 good practices related to the language education of 

dyslexic children. 
 

Methods for language education of dyslectic children are supposed to lead to communication 

competencies. It is up to the teacher to choose for the student the best way to acquire these 

competencies (Zelinková et al., 2020).  

Suggest-pedadogy (sugestopedie), which means learning though play. The children listen to songs 

and listen to the text their teacher is reading out loud. At the end of the lesson, they share what they 

learned from the teacher. That way they use both brain hemispheres. The students should be able to 

communicate in the language in the realms of what they just learned without making too many 

mistakes. They are not given any homework, they are only asked to read the text once before they go 

to sleep and as they wake up (Adámková, 2012). There is the physical response method which is in 

many ways similar to the suggest pedagogy method, but emphasises movement. The students are 

led to do what the teacher is asking them. There is also a method that uses drama plays, where the 

children learn to react and talk though the play. The last one is a method using group projects, where 

the students are working with their peers on one particular theme. The teacher is just a consultant 

for them. 

There are also specific approaches that can be used within the methods: a) a multisensory approach, 

that emphasises the development of the ability to communicate by “receiving information by seeing, 

hearing, touching or moving” (Pokrivčáková, 2018, p. 57); b) sequential approach, that means taking 

small steps, from the themes the child knows to something they do not; c) structured approach, 

where the child is learning similar words at once based on their meaning or their phonetic 

properties. This approach can be used for learning to read in foreign language as a component of the 

global reading method. This method is particularly helpful, because the student is learning words by 

connecting them with a picture or rhyming with other words. This means that the child doesn’t have 

to spell the new word, which could be difficult as in many languages it does not have a phonetic 

transcription; d) repeating and automatization of acquired knowledge, using the methods mentioned 

in a variety of ways.  

All these methods can be used with the additional help of visual aids (e.g., picture dictionaries, 

picture cards and games or grammar overviews).  



 

  

There are exact methods developed for education of specific languages, such as English or German or 

French, tailored to the specific challenges of the language. Let us take an example from the English 

language education. For reading, we can use the method of global reading. For writing, we can apply 

the Ferland method, where the student copies words in a specific procedure: “look—say--cover—

write—check”. However, this method is time consuming and can be tiresome. That is why the 

Educational and Psychological Counselling centre Nový Jičín advices to incorporate the sequential 

method, so the child learns to “write similar words first, colouring the suffixes, prefixes and endings 

(e.g., worked, learning, overcooked)”. An issue can arise in learning English grammar, if the child has 

grammar difficulties in their mother tongue, because the analogy method will not be helpful. 

According to the Educational and Psychological Counselling centre Nový Jičín, the child has to learn 

the rules by heart. However, Zelinková et al. (2020) discourages from this form of learning and 

instead, they provide strategies the learners with dyslexia can use (using colours when learning 

conjugation, using pictures, schemas to understand the meaning of sentences, recording model 

sentences, drama techniques and grammar overviews). Vocabulary can be improved by using the 

multisensory approach, also the teacher can use a pantomime or a dancing routine to songs.  

The evaluation of the student should focus on the things they achieved, not their mistakes. The 

teacher should also bare in mind the limits the child has due to the dyslexia (Adámková, 2012). 

What are the national policies which support the overall 

education of dyslexic children, with special emphasis on the 

language education sector? 
 

Legislation supporting the overall education of children with special educational needs 

(encompassing dyslexia) are: 

School Act – Law No. 561/2004 on pre-school, primary, secondary, higher vocational and other 

education (valid from September 1,2017) 

Regulation 72/2005 on providing consulting services at schools and school consultancy institutions, 

updated with the Regulation No. 197/2016 

Regulation No. 27/2016 on education of learners with special educational needs and talented 

learners (valid from January 1,2018) 

Regulation No. 270 on education of learners with special educational needs and talented learners 

(the first regulation amendment) 

Regulation No. 416/2017 on education of learners with special educational needs and talented 

learners (the second regulation amendment) 

A free of charge supporting measures for children with SpLD that the school or the pedagogical-

psychological advisory service recommends are: “a) consultancy by the school or school consultancy 

centre; b) adapting the organization, content, assessment, teaching forms, teaching techniques, and 

school services, including prolonging the schooling by two years; c) adapting both acceptance criteria 

and graduation criteria; d) using compensating aids, special textbooks, and special teaching aids; e) 

adapting the expected learning outcomes; f) education in accordance with an individual education 

plan; g) using the help of teacher’s assistant; h) using the help of other persons as interpreter, 

scripter, reader, ect.; i) education in adapted spaces” (Pokrivčáková, 2018, p. 17) 



 

  

The laws in this area are highly influenced by EU educational legislation. They aim at supporting 

students with special educational needs to achieve education in all areas equally, including foreign 

language education. Despite the best efforts to provide these children with the same chances as their 

non-SpLD peers by school inclusion, mainstream schools are not ready to support these children 

satisfactorily. This puts extra responsibilities on the teacher, who should be able to “manage mix-

ability group activities” in class (p. 16). This includes foreign language teachers, who are lacking in 

self-confidence when it comes to developing learning strategies for students with dyslexia either in 

developing their own techniques or following learned guidelines (Pokrivčáková, 2018).  

 

Are there any support services (e.g. associations, advisors) that 

provide teachers with resources to respond to dyslexic 

children’s needs and create tailor-made/ customized language 

curricula for them? 
 

To provide children with tailored support in school, the school and parents can consult with a 

Pedagogical-psychological advisory service, which provides an assessment of the child’s mental 

capacities by a psychologist using psychodiagnostic tools (WJ-IE, WISC-III, IST 2000 R) and potential 

special educational needs by a special needs teacher who combines various diagnostic methods with 

regard to the child’s problems in areas the school and parents noticed beforehand. The special needs 

teacher then diagnoses the child. 

The pedagogical-psychological advisory service interviews the parents at the beginning and the end 

of assessment, where the needs of the child are discussed. Regarding these interviews, the 

psychologist and special needs teacher write an official statement regarding recommendation for 

tailored accommodation of the child’s needs in their school.  

Other services are school advisory service with an educational consultant or psychologist, who assists 

the teachers; and special pedagogical centre, a highly specialized institution that provides support for 

children with special educational needs (Pokrivčáková, 2018).  

 

Are there any CPD (Continuing Professional Development) 

programmes  for teachers specialized in dyslexia? If yes, specify 

them briefly. Are these programmes addressed to staff 

teaching students with SpLD (Special Learning Difficulties), e.g. 

dyslexia or are they very general? 
 

The teachers can deepen their education in Special pedagogy – specialization on Special Learning 

Difficulties program at Masaryk University under the Faculty of Pedagogy. The applicants must have 



 

  

completed Mastery program in special pedagogy. The CPD program’s duration is 2 semesters and 

costs 15.000 Czech crowns/1 semester.  

DYS-centrum Praha, z.ú. offers courses and seminars about SpLD. The accreditation is approved by 

the Czech Ministry of school and education.  

Most teachers study the issue of SpLD in their university program or they attend a seminar afterword 

(Hájková, 2015). However, the state of education of teachers regarding teaching foreign language to 

children with dyslexia, is not up to required standards. Most teachers are unsatisfied with their 

knowledge in this area, their university education did not put enough emphasis on the “how” in 

teaching foreign language to students with dyslexia (Pokrivčáková, 2018).  

 

What are the gaps in teaching pedagogies for dyslexic children 

(DYSCHII) in terms of using new technologies? (The gaps can be 

closely related to the particular needs of both teachers and 

dyslexic children). 
 

Most teachers in central-Europe countries find teaching foreign language to children with SpLD 

“ever-demanding task exceeding their knowledge and skills gained during university training.” 

(Pokrivčáková, 2018, p. 42). The use of modern technologies (e-learning) can be an easy way for 

teacher-student cooperation. For example, teachers can incorporate tasks on smartphones or iPads, 

where the student can access dictionaries and educational apps, such as Duolingo, Quizlet or BBC 

Learning English (Zelinková et al., 2020). However, IT technologies have so far, a minimal utilization in 

classes. Teachers do not regard them as necessary and also time consuming. Doing interviews for her 

theses, Ševelová (2020) found only two respondents who used technologies in their work with 

students with dyslexia (exam evaluation, audio recordings).  

The overarching need is for teachers to develop better relationship with IT technologies during their 

education, develop a knowledge about the tools and programs available and incorporate them into 

their work with children with dyslexia.   
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