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Introduction 
The aim of this desk research is to present the current good practices, policies, Continuing Professional 

Development programmes for teachers, and gaps in teaching pedagogies for dyslexic children (DYSCHII) 

in terms of using e-tools in Cyprus.  

The following information is based on published studies, journals, websites and other credible online 

resources.  

Present 2-3 good practices related to the language education of 

dyslexic children. 
 

The LiFLexia approach by the New Hope Private Special & Tutorial School (https://newhope.com.cy/ ) 

The New Hope Private Special School is located in Nicosia, Cyprus and was the First Private Special 

School in Cyprus approved by the Ministry of Education and Culture. It caters for students between the 

ages of 4-21 years’ old who suffer from dyslexia, dyspraxia, dyscalculia, ADD, ADHD etc. The school 

carries out various assessments to identify the specific characteristics and degree of each child’s 

disability and then tailors their education appropriately. The school’s policy includes an average class 

size of up to 5 students in order to ensure that each student gets the appropriate attention. Multi-

sensory methodologies are used in order to enhance skills on the following subjects: English, Maths, 

Study skills, Creating writing etc.  The school’s English Language program includes sessions based on the 

LiFlexiA© methodology to improve their spelling, reading and writing skills. LiFLexia© is a structured 

phonetic linguistic approach, developed by the school’s founder, and designed to enable specialist 

teachers to improve the cognitive weaknesses of children with Specific Learning Difficulties in the 

following areas: 

• Visual memory 

• Auditory Memory 

• Phonological awareness 

• Auditory discrimination 

• Automized naming 

It is based on a hardware-software combination, that uses commercially available light flow message 

boards controlled by a specially developed software and adapted for use either in a class situation or 

for teaching children with specific needs on a one-to-one basis. Maximum benefit is gained through a 

presentation of red letter characters that flow on a display unit one by one to form words. The pupils 

find it attractive, enjoyable and a novel way to improve their reading and spelling skills 

 

American Academy School- Learning Support Centre (https://americanacademy.ac.cy/school-

structure/learning-center/ ) 

The American Academy School in Cyprus is a private primary and secondary school which operates a 

Greek and English speaking Learning Support Centre. Through the support centre specially trained staff 

offer highly specialized help to children with dyslexia and other learning difficulties in the areas of 

https://newhope.com.cy/
https://americanacademy.ac.cy/school-structure/learning-center/
https://americanacademy.ac.cy/school-structure/learning-center/


 

  

reading, spelling, writing, reading, reading comprehension as well as mathematics. The use a multi-

sensory approach with special software and structured exercises to help children overcome their 

difficulties. It can be either one-to-one tuition or on groups of not more than four. The approach is 

tailored to each child’s specific needs and their progress is followed up by an educational psychologist 

which provides progress reports to their parents after each term.  

In addition, the centre organizes lectures, with experts on dyslexia from both Cyprus and abroad, for 

parents and the public in order to increase general awareness concerning the existence and problems 

related to dyslexia. In this way, parents are able to identify their children’s potential problems early on.  

What are the national policies which support the overall 

education of dyslexic children, with special emphasis on 

language education sector? 
 

The Special Education Law 113(I)/1999:  

The Special Education Law 113(I)/99 provides the main legislative framework until today, where 

students with disabilities have the right to be integrated in the mainstream schools. According to this 

law, which is also known as the Education Act for children with special needs, the government takes 

responsibility for all students from the age of three until the completion of post-secondary and higher 

education studies. The Ministry of Education must provide equal education opportunities to all children. 

According to the law, a child is considered to have SEN: “if they have significantly greater difficulty in 

learning than the majority of children of a similar age, or; if a disability prevents them from using the 

standard educational facilities and resources available in mainstream schools” (“Legislation and Policy | 

European Agency for Special Needs and Inclusive Education”, 2020). 

The law regulates the following:  

• the detection of children with special educational needs (SEN); 

• their assessment and development of an individual education plan; 

• their placement in the most appropriate educational setting with provision of both teachers 

and educational resources to meet their needs; 

• the on-going evaluation of the child’s progress. 

In the case of Cyprus, school settings for students with disabilities fall under the following 3 categories 

(Martínez-Monés et at., 2019):  

• Instruction in the Mainstream Classroom with additional support from a special education 

teacher and/or a speech therapist,  

• Schooling in a Special Unit of the mainstream school with partial, where applicable, integration 

in the mainstream classroom, and 

• Attending public special schools  

Children with dyslexia are usually schooled in the mainstream classroom with additional support from 

a special education expert. It is important to mention that educational system has received negative 

criticisms by several researchers for marginalising students through curriculum and legislation (e.g. 



 

  

Phtiaka, 2010; Symeonidou & Mavrou, 2014). It is argued that even the students which attend 

mainstream classrooms are not fully integrated in everyday learning routines. Overall, the Cypriot 

educational system still needs adjustments/ updates in its policies and methodologies in order to fill in 

the requirements of inclusive education.  

 

Are there any support services (e.g. associations, advisors) that 

provide teachers with resources to respond to dyslexic children’s 

needs and create tailor-made/ customized language curricula for 

them? 
 

The number of support services for teachers is rather limited in Cyprus. The Cyprus Dyslexia Association 

which was established in 1994, aimed to provide help to dyslexic people in order to develop their 

academic performance and their well-being. The Association provides support in the following fields: 

Advocacy, Communications and Media, Education & Research, Health & Social Welfare, Human Rights, 

Peace and conflict resolution, Volunteering, Youth and children. However, the actions of the 

organization seem to have been very limited since 2014.  

 

Are there any CPD (Continuing Professional Development) 

programmes  for teachers specialized in dyslexia? If yes, specify 

them briefly. Are these programmes addressed to staff teaching 

students with SpLD (Special Learning Difficulties), e.g. dyslexia or 

they are very general? 
 

The Cyprus Pedagogical Institute organizes professional training seminars during the school year on a 

range of topics and subjects, aiming to train the in-service teachers on a variety of innovative 

pedagogical approaches and teaching practices (Cyprus Pedagogical Institute, 2007). The seminars are 

optional and usually have a duration of 15 hours. The SEN related seminars usually focus on specific 

disabilities, such as language difficulties, behaviour and emotional problems, specific learning difficulties 

such as dyslexia, or attention deficit hyperactivity disorder.  

In addition, the Ministry of Education & Culture (MOEC) also provides in-service teacher training 

seminars but not as often as the Cyprus Pedagogical Institute. The SEN related seminars target mostly 

the Special Education teachers rather the general ones, and are usually funded by European projects or 

NGOs. 

 

                      



 

  

What are the gaps in teaching pedagogies for dyslexic children 

(DYSCHII) in terms of using new technologies? (The gaps can be 

closely related to the particular needs of both teachers and 

dyslexic children). 
 

As argued by Marina Georgiou, the President of the Cyprus Association for the Support of Persons with 

ADHD/Cyprus, secondary school staff are not qualified to teach students with learning difficulties. There 

is no technical support such as automatic text translation software, text to speech or audio books in 

schools (if there are any, they are not adequate) and to be purchased privately by parents, they are too 

expensive. She also claims that the way of assessment (of specific children and in education in general) 

needs to be differentiated (Filenews, 2022).  

In general, over the past decade, digital education and the incorporation of ICT tools in the classroom 

has been a clear policy focus. However, according to the Education and Training monitor (2020), 

implementation has room for improvement and this was especially apparent after the pandemic and 

the shift to distance learning. Further information received from the Education and Training Monitor 

2020 indicates that although primary school teachers frequently use ICT tools for their own preparation, 

they rarely integrate they tools in class.  

The findings of a study conducted by Vrasidas (2010), present various reasons why teachers in Cyprus 

have difficulty in adopting the technology tools that they are given. Some of the barriers to using ICT in 

classrooms identified by the study are the following:  

• Time constraints due to the large amount of curriculum that needs to be covered  

• Lack of infrastructure 

• Lack of in –classroom teacher support  

• Need for professional development  

• The amount of time required for preparing ICT related activities 
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